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Unpacking concepts

Assessment

Assessment of learning

Assessment for learning

Assessment as learning

Assessment 

Assessment is the systematic collection, review, and use of 

qualitative and quantitative data to improve student learning 
and development. Simply speaking, assessment answers 3 questions: 

1) what are our expectations for student learning? 

2) how well does our students’ performance match the expectations? 

3) what we can do to improve students’ learning so that they meet the     
expectations? 

https://www.fullerton.edu/data/assessment/sla_resources/whatisassessment.php

learning target

GAP

performance

What to do to 
bridge this gap
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Arriving at one 
goal is the 

starting point to 
another. (John 

Dewey)



Assessment is an 

integral component of 

learning and teaching. 

Formative assessment 
(assessment for 
learning) is the chef 
tasting the food.

Summative assessment 
(assessment of 
learning) is the 
customer doing it. 

Assessment AS LEARNING is 
the student-chef learning 
how to make a soup by 
making the soup, getting 
feedback, trying again, going 
from basic ingredients to 
varied ones, from using only 
salt to adding other spices. 

Formative assessment and the 
regulation of learning

   
  The teacher as an engineer of learning situations

The teacher, in planning the lesson, creates questions, prompts or 
activities that evoke responses from the learners, which the teacher 
can use to determine the progress of the learning, and if necessary,
to make adjustments.

Authentic Assessment

. Performance-oriented

. Focus on learning and reporting of 
achievement of learning outcomes.
. Focus on competencies.
. Typically, by way of oral and written 
production at the discourse level

. Authentic

. Fosters creativity and critical thinking

. Personalised

Traditional Assessment

. Exam-oriented

. Focus on grading

. Focus more on knowledge than on skills

. Typically, by way of tests with 
selected-response items and some 
student-generated response, but generally 
limited to fill-in-the-blanks 
. Not authentic
. Little focus on creativity and critical thinking
. Standardised
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Authentic Assessment
✔Application of knowledge and skills, not just recall or recognition

✔Open-ended tasks, with no single answer

✔Authentic context for performance

✔Evidence of understanding via transfer

✔Multi-faceted approach

✔Integration of 21st Century Skills (global skills)

✔Performances on open-ended tasks assessed with 
established criteria and rubrics

STEPS IN INTEGRATING 
FORMATIVE AND AUTHENTIC 

ASSESSMENT TASKS

1

Write an 
Assessment Outcome

2

Design a Performance 
Task that matches the 
Assessment Outcome

3

Provide clear and 
objective Expectations of 

Performance

4

Take stock of where 
current work is in relation 

to the Learning Target



5

Give learners a chance to 
act upon the feedback 
received. If necessary, 

revise the grammar, 
vocabulary and discourse 

features needed to perform 
the task. Have them redo 

the task.

✔ Talk about your family
✔ Talk about appearace
✔ Describe family 

members and friends

1. Outcome/Target

2. Task

3. Success criteria
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Learner describes three people in their 
family, 

- addressing all the topics specified,

- using the simple present accurately,

- using appropriate and varied vocabulary,

-     with appropriate pronunciation and     
       intonation.



3. Where the learner is in relation to target

Learner describes three people in their family

A - addressing all the topics specified
- using the simple present accurately
- using appropriate and varied vocabulary
- with appropriate pronunciation and intonation

B - addressing most of the topics specified
- using the simple present mostly accurately (one or two errors)
- using adequate vocabulary 
- with adequate pronunciation and intonation

C - addressing some of the topic specified
- using the simple present inconsistently
- with limited vocabulary
- with rarely adequate pronunciation and intonation

D Very little or no evidence for assessment

☑Feed-up:        
Where am I going? ☑Feedback:                  

How am I doing?
☑Feed-forward:                     

Where am I going next?

4. What the learner needs to do to reach the target

Feedback needs to be task-involving rather than ego-involving 
(Kluger & DeNisi, 1996).

Students should see the purpose of feedback as helping them 
improve, rather than simply judging their worth.

Students should aim at mastery, rather than a                       
performance goal.

Students need to see ability as incremental rather than fixed 
(Dweck, 2000). 

5

Give learners a chance to 
act upon the feedback 
received. If necessary, 

revise the grammar, 
vocabulary and 

pronunciation needed to 
perform the task. Have 

them redo the task.
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peer 
assessment

self
assessment

multimedia 
artifacts

using AI for 
feedback
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