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1
GENERAL OUTCOME  

In this unit, students will explore how to give and 
ask for personal details while identifying aspects 
of their identity. They will practice the alphabet, 
the verb to be (affirmative, negative, and 
interrogative forms), the numbers (1-50), 
possessive adjectives, demonstrative pronouns, 
possessive –’s, how to express preferences (like) 
and skills (be good at), and vocabulary related to 
family members, personal belongings, and dates.

ATTITUDES  
This unit fosters the development of the 
following attitudes:
•  The student communicates assertively  

and empathetically. 
•  The student expresses his / her ideas and 

shows respect for the opinions of others.
•  The student is aware of the cultural diversity 

in his / her context, practicing tolerance.

To introduce students to the topic of this unit, 
carry out the activation activity provided. Start 
the activity by introducing yourself. You may 
need to teach some additional vocabulary related 
to introductions so students can do the task 
using a variety of expressions.
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LISTENING
Explain to students that formal and informal 
language registers serve different purposes. The 
first one is less personal than the second one. 
Informal language is more casual, and it is used 
for communicating with friends or family.  
When greeting a person, we should use an 
appropriate greeting, according to the relationship 
we have with that person. Greetings can be formal 
or informal too.
 Students will identify greetings, both formal 
and informal. This is a first step to learn how to 
introduce themselves and how to spell words as 
an aid for effective communication.

DISCIPLINARY COMPETENCY 10 
The student identifies and interprets the general 
idea and direction of a text in a foreign language 
using background knowledge, non-verbal elements,  
and context.
Ask students to look at the pictures. This way, 
they can use their background knowledge and 
the context represented in them to identify a 
formal and an informal situation. Non-verbal 
elements, like gestures in the pictures, can help 
them recognize a formal and an informal 
context; for example, hand-shaking is usually 
more formal.

  To support students in learning greetings, 
you can use the flashcard Introducing Yourself, 
available in both the Student’s and the Teacher’s 
Digital Components.
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C onversation 1 is more formal.  
C onversation 2 is more informal.
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SPEAKING
Students have been working with the basic 
language they will need to carry out an activity 
where they will greet others and introduce 
themselves. Have some volunteers read the 
examples out loud before they start interacting in 
groups. Draw students’ attention to changes in 
pronouns when introducing themselves and 
when introducing other people. It might be 
useful to explain that we use the word this to 
refer to people when introducing them. Monitor 
the activity paying attention to the correct use  
of the personal pronouns and the pronunciation of 
phrases such as Nice to meet you. Make notes on 
common mistakes to correct them later.

  To support students in learning 
nationalities, you can use the flashcard 
Nationalities, available in both the Student’s and 
the Teacher’s Digital Components.

LIFE SKILLS
The aim of this activity is for students to start  
recognizing elements that make up their 
identities and provide important information 
about themselves. You can consider teaching 
different alternatives to complete the second 
sentence, such as personality adjectives (funny, 
nice, smart), or use phrases given in the book 
(from Sonora, Mexican), according to the level of 
the class. Always remind students to listen to 
each other’s interventions respectfully. During 
the class discussion, you may guide students to 
realize that exchanging their basic information  
is a first step towards knowing themselves and 
appreciating others’ unique identities as well.

’re

T

T

T

F

What’sam

you
I

you
She

He

Students’ own answers.
Students’ own answers.

Suggested answers: name,
age,  occupation,  likes,  dislikes.
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EXTRA PRACTICE
If you want to provide more vocabulary related to 
nationalities, write the names of several countries 
on the board and elicit their corresponding 
nationalities from students. Have them come to 
the board to write them. It is useful that they 
notice patterns, such as nationalities that end in 
–ian (Brazilian, Italian), –ean (Korean, Chilean), 
–an (American, Mexican), –ese (Chinese, 
Vietnamese), –ish (English, Irish), etc. You could 
also organize a game or a pair activity in which 
students take turns mentioning a country for their 
partner to say, spell, or write the corresponding 
nationality.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 1, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

Where are you from
French.

She is Sakura.

She is from K yoto.
She is from Ja pan. / She is Ja panese.

C harles is Mexi can. / C harles is from Mexi co.

They’re Je nny and Tim.

How do you spell it?

Where are you from?

She is my friend.

L isa is A ustralian.

C aetano is from B razi l.

L ucy and P eter are E nglish.

Y ou and C arol are A merican.

A na and I are from Mexi co.

your name
I’m / My name’s

How
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LISTENING
Remind students of the importance of key  
words that will help them to identify specific 
information in an oral text. Before they listen  
to the conversation, ask them to look at the 
incomplete ID cards to find out what details they 
need to complete them. If necessary, play the 
audio more than once so students can write all 
the information they need. You can ask them to 
compare answers with a classmate before playing 
the audio again, so they feel more confident in 
their answers. Help them notice the importance 
of expressing and identifying numbers when 
exchanging personal information, which is the 
purpose of the following activities.

  To support students in getting the tools 
they need to exchange personal information, you 
can use the flashcard Introducing Yourself, 
available in both the Student’s and the Teacher’s 
Digital Components. Allow them to practice 
using some of the phrases provided to give their 
own personal information. You can also use the 
poster Verb to Be, available in the Teacher’s 
Digital Component to help students self-correct.

Italy
Milan

16
212 5 5 6  3 210

K ing

V í ctor

16
212 7 3 4  8 8 0 5

K ing

ten

12
13
15

20
eighteen

twenty-seven

3 6
4 0

forty-eight
5 0

Students’ own answers.

Mexi co
Mé rida
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1616
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1313
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using some of the phrases provided to give their 
own personal information. You can also use the 

, available in the Teacher’s 
Digital Component to help students self-correct.
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SPEAKING
Students now have the grammar tools and 
expressions to exchange personal information.  
In order to make it more varied and fun, tell them 
to pretend to have different ages, nationalities, or 
email addresses. Before doing the activity, you 
can model one or two example questions and 
have students repeat them either chorally or 
individually to make sure their intonation is 
correct. While they exchange information, 
monitor the activity paying attention to the 
correct use of grammar structures, pronunciation, 
and intonation. Make notes on aspects to work 
on in future lessons.

DISCIPLINARY COMPETENCY 11 
The student communicates in a foreign language 
through logical speech, oral or written, consistent 
with the communicative situation.
By exchanging information in the speaking 
activity above, students will communicate in an 
effective way to give and ask for personal 
details. Despite grammar or pronunciation 
errors, they should be able to give and receive 
basic information in a logical way. Focus on  
this when assessing their performance.

LIFE SKILLS
This activity is a follow-up to the one students 
completed in Lesson 1. Now, they will review 
what they wrote and add more details. Invite 
them to share other information they consider 
important to get to know them. Explain they 
should mention facts that help define them. 
Write students’ ideas on the board, or help 
translate to English. Remind them that everyone 
has personal choices and is free to share with 
others the information they want to, in order to 
define their identity.

How old are you?

What’s your phone number?

What’s your email address? 

What’s your address? 

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers. 

Students’ own answers.

Students’ own answers.

Students’ own answers.
Students’ own answers.
Students’ own answers.

Students’ own answers.

What’s your name?
Where are you from?

’m

’re
’s isn’t

’m not
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’s’s isn’tisn’t

’m not’m not
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EXTRA PRACTICE
For further practice asking for and giving personal 
details, you could invite them to create a class 
phonebook. Get them into small groups and ask 
them to ask and answer questions about their 
phone numbers and /or email addresses. Tell 
them to write them down. Then, students can 
change groups and share the information they 
got from their classmates. Monitor the activity 
making sure students are exchanging the correct 
information. This activity practices all four skills. 
Remind students that personal information can 
be a delicate issue, and that they should use it 
only for its intended purpose, that is, to keep 
informed about school matters.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 2, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

thirty-six
forty

eighteen
thirty-one

twenty-seven

I’m not A merican.

They aren’t friends.

This exe rcise isn’t difficult.

He isn’t a new student.

We aren’t in a history class.

What’s your name?

How old are you?

Where are you from?

What’s your address?

What’s your phone number?

Students’ own answers.

Students’ own answers.
Students’ own answers.
Students’ own answers.

She isn’t C anadian.

What’s your email address?

Y ou aren’t a teacher.

Twenty-eight +  four =  thirty-two.

I’m at school now.
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thirty-onethirty-one

Where are you from?Where are you from?

thirty-onethirty-one

I’m not A merican.I’m not A merican.

What’s your address?What’s your address?

What’s your phone number?What’s your phone number?

Students’ own answers.Students’ own answers.

They aren’t friends.They aren’t friends.
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READING
Activating prior knowledge is a key strategy  
for reading comprehension, and it helps create 
independent readers. Remind students that  
our prior knowledge about a topic helps us 
understand a text. By making connections to 
their own experience, students’ comprehension 
will improve. Have them look at the family tree 
and make connections to what they already 
know about family structure and family 
relationships before they read the text. This way, 
they will relate their own family structures to the 
words in English.

DISCIPLINARY COMPETENCY 2 
The student evaluates a text and compares its 
content with others, taking into consideration 
previous and new knowledge.
In the activities on this page, students should 
use their own families as previous knowledge. 
They will get a chance to compare with their 
partners’ families and share their knowledge 
about the topic. Once students have read the 
text, ask them to think of their own family 
structure and compare it to Mateo’s in terms  
of size, members, and relationships.

  To support your students in learning 
vocabulary about family members, you can use 
the flashcard Family Members, available in  
both the Student’s and the Teacher’s Digital 
Components. You can organize several exchanges 
so students can express the differences between 
their families and the family tree on the flashcard. 
You can also use the poster Possessive Adjectives, 
available in the Teacher’s Digital Component.

R oberto

A ndré s Natalia L uis Isabel

Malena Jo aq uí n Santiago Mariana

grandmother,  aunt,  mother,  cousin,  sister
grandfather,  uncle,  father,  cousin,  brother
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SPEAKING
This activity gives students the chance to 
practice family-related vocabulary and grammar 
points, such as possessive adjectives and the verb 
to be in the interrogative form. Monitor the 
activity paying attention to short answers, as 
students sometimes get confused with the form 
of the verb to be they should use in each case  
(is, are, am) and they also tend to forget to use 
the negative form of the verb when answering 
with a no; for example, a common mistake is No, 
she is. Once the fluency part of the activity is 
finished, take some time to correct these mistakes 
and provide further practice if necessary. Create 
a positive learning environment that promotes 
tolerance and respect when students describe 
their own families. 

GENERIC COMPETENCY 4.2
The student applies different communication 
strategies according to his / her peers, the context 
in which he / she is located, and the objectives  
he / she is pursuing.
You can point out that asking questions is a 
communication strategy that shows we are 
engaged with the topic and paying attention  
to a conversation.

LIFE SKILLS
This activity makes students think of the 
qualities they admire in a person, the personality 
traits they like and appreciate. It shows the 
values that are important to each student. Elicit 
positive personality traits from students and 
write them on the board. Have them notice that 
even though they may recognize them all to be 
positive aspects, the importance given to each 
one depends on our own values.

they aren’t

Is
she is

they are

Students’ own answers.

Students’ own answers.

Is
he isn’t
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IsIs
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EXTRA PRACTICE
To practice questions and answers with the verb 
to be in simple present and vocabulary related to 
family members, you can divide the class into 
pairs. One will be student A, and the other will 
be student B. Model the activity for the class. 
Invite a student A to write the names of three 
family members on the board. Then, a student 
from team B should guess who they are by asking 
questions, for example, Is Ana your mom? If 
student A answers in the affirmative, student B 
gets a point. Once student B has asked three 
questions, it will be student A’s turn to ask. Have 
students play in pairs and get them into different 
pairs so they can continue playing. At the end of 
the game the student with the most points wins.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 3, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

is her mother. 
are her cousins.

is her father. 
is her aunt. 

is her brother.
is her uncle. 

They
His

my
We
Our 

She

Is he your favorite cousin? 

A re they her parents?

Is Minnie their cat?

A re you in my E nglish class?

A m I a good student?

I’m not. 

he is. 

she isn’t.

it is. 

they aren’t. 

Her name is A nna. 

No,  she isn’t.

No,  they aren’t. 

Is P aul your brother?
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Is Ana your mom?
student A answers in the affirmative, student B 
gets a point. Once student B has asked three 
questions, it will be student A’s turn to ask. Have 
students play in pairs and get them into different 
pairs so they can continue playing. At the end of 
the game the student with the most points wins.

  For further practice, students can complete 
ammar Drill for Unit 1, Lesson 3, in the 

Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

Her name is A nna. Her name is A nna. HisHis
mymy

she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.
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are her cousins.are her cousins.

is her uncle. is her uncle. 

TheyThey
HisHis

mymy

SheShe

Is Minnie their cat?Is Minnie their cat?

A re you in my E nglish class?A re you in my E nglish class?

A m I a good student?A m I a good student?

I’m not. I’m not. 

he is. he is. 

she isn’t.she isn’t.

it is. it is. 

they aren’t. they aren’t. 

Her name is A nna. Her name is A nna. 

No,  No,  she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.she isn’t.

No,  No,  

be student B. Model the activity for the class. 
Invite a student A to write the names of three 
family members on the board. Then, a student 

questions, for example, 
student A answers in the affirmative, student B 
gets a point. Once student B has asked three 

pairs so they can continue playing. At the end of 
the game the student with the most points wins.

she isn’t.she isn’t.

I’m not. I’m not. 

he is. he is. 

A m I a good student?A m I a good student?

A re you in my E nglish class?A re you in my E nglish class?
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be student B. Model the activity for the class. 
Invite a student A to write the names of three 
family members on the board. Then, a student 
from team B should guess who they are by asking 

 in simple present and vocabulary related to 
family members, you can divide the class into 
pairs. One will be student A, and the other will 
be student B. Model the activity for the class. 

she isn’t.she isn’t.

students play in pairs and get them into different 
pairs so they can continue playing. At the end of 
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gets a point. Once student B has asked three 
questions, it will be student A’s turn to ask. Have 
students play in pairs and get them into different 

from team B should guess who they are by asking 
questions, for example, 
student A answers in the affirmative, student B 
gets a point. Once student B has asked three 

Invite a student A to write the names of three 
family members on the board. Then, a student 
from team B should guess who they are by asking 
questions, for example, questions, for example, 
student A answers in the affirmative, student B student A answers in the affirmative, student B 
gets a point. Once student B has asked three 
questions, it will be student A’s turn to ask. Have 

they aren’t. they aren’t. 

Her name is A nna. Her name is A nna. 
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LISTENING
Draw students’ attention to the names in the  
box and the personal belongings listed below. 
Explain they will listen to the conversation  
to identify who owns what. This is another 
opportunity for them to practice listening  
for specific information. Explain that in this  
case, people’s names and specific objects are the 
key words to work out the answers. Model the 
pronunciation of the personal belongings so they 
know what to listen for. You can even decide to 
do the vocabulary activity first so they are 
familiar with the new words. If necessary, play 
the audio more than once to allow enough time 
for students to complete the task.

L eo
E mma

P ablo
L eo

P ablo
A na

E mma
L eo

b c f

a e d
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L eoL eo
E mmaE mma

P abloP ablo
L eoL eo

P abloP ablo
A naA na

E mmaE mma
L eoL eo

bb

A naA na
P abloP ablo
A naA na
P abloP ablo



19

U
N

IT
 1

 
LE

SS
O

N
 4

SPEAKING
This activity allows students to practice both 
demonstrative pronouns and possessive –’s. 
Make sure to provide a model pronunciation of 
the demonstrative pronouns this /ðis/, shorter 
vowel sound, and these /ði:z/, which has a  
longer vowel sound, so students are aware of the 
difference. Monitor the activity paying attention 
to the use and pronunciation of demonstrative 
pronouns. Another common mistake they might 
make is omitting the possessive –’s, for example, 
These are Carla pencils. Remember to correct these 
mistakes at the end of the activity and, if necessary, 
get students into different groups so they can 
practice again and correct their mistakes.

GENERIC COMPETENCY 4.4 
The student communicates in a second language 
in everyday situations.
By doing Activity 6 students will have the 
opportunity to practice the language in a 
common situation where they look for the 
owners of different objects. You can elicit 
various situations in which it is useful to  
do this.

LIFE SKILLS
Point out that some objects are important because 
of what they represent. They can remind us of a 
person, event or situation, or they can be 
treasured because of the person who gave them 
to us, etc. We attach an emotional value to some 
objects, regardless of their material value. Remind 
students that we should respect each other’s choices 
and feelings as part of our unique identities.

L eo’s. 
E mma’s. 

L eo’s 
P ablo’s 

A na’s 
E mma’s. 

L eo’s.

Students’ own answers. 

those

these
that

these

this

that
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L eo’s.L eo’s.

Students’ own answers. Students’ own answers. 
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make is omitting the possessive 
These are Carla pencils

practice again and correct their mistakes.
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E mma’s. E mma’s. E mma’s. E mma’s. 
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Make sure to provide a model pronunciation of 
the demonstrative pronouns 
vowel sound, and 
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to the use and pronunciation of demonstrative 
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to the use and pronunciation of demonstrative 
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These are Carla pencils
mistakes at the end of the activity and, if necessary, 
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EXTRA PRACTICE
To practice vocabulary related to school items, 
clothes, and other personal belongings you can 
play Picture Dictionary in large groups. A student 
starts drawing one object and the rest have to 
find out what it is. The first person to guess 
correctly gets a point for his / her team. You can 
also point at near and distant objects in the 
classroom while calling their names, for example, 
blue jacket, for students to say That / This is  
a blue jacket. This can help them to practice 
demonstrative pronouns.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 4, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

this

those

that

these

Jo ana’s pencils.

P epe’s cap.

Sandra’s notebook.

Jo sé ’s pencils.

Ju lia’s cell phone.

This is B runo’s cap.

That is Talí a’s suitcase.

This is Susi’s cell phone.

These are Marta’s sunglasses.

Those are Franco’s notebooks.

These are Mario’s pants.

That is Marí a’s bag.

These are my pencils.

Those are C indy’s shoes.

That is my backpack.

h
e
a
d
p
h
o
n
e
s

s
u
n
g
l
a
s
s
e
s

T
s
h
i
r
t

a i r b r s

j a c k t

SET_TG1_p08_26_U1.indd   20 7/25/19   1:29 PM

This is B runo’s cap.This is B runo’s cap.

That is Talí a’s suitcase.That is Talí a’s suitcase.
thisthis

thosethose

thatthat

thesethese

Sandra’s notebook.Sandra’s notebook.

Jo sé ’s pencils.Jo sé ’s pencils.

Ju lia’s cell phone.Ju lia’s cell phone.

This is B runo’s cap.This is B runo’s cap.

That is Talí a’s suitcase.That is Talí a’s suitcase.

hh
oo
nn
ee
ss

uu
nn
gg
ll
aa
ss
ss
ee
ss

TT
ss
hh
ii
rr
tt

ss

j a c kj a c k tt

Ju lia’s cell phone.Ju lia’s cell phone.

j a c kj a c k

ss

ee
ss

j a c kj a c k

Sandra’s notebook.Sandra’s notebook.

thisthis

thosethose

Ju lia’s cell phone.Ju lia’s cell phone.

Jo sé ’s pencils.Jo sé ’s pencils.

Ju lia’s cell phone.Ju lia’s cell phone.
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READING
Explain to students that in order to make 
inferences when reading, we use facts mentioned 
in the text and our previous knowledge to make 
a guess about what is not explicitly said in the 
text. This technique fosters critical reading and 
better understanding of a text. You can introduce 
this strategy using pictures. Cover part of one 
picture and elicit from students what they think 
the covered part shows, what product is being 
advertised, etc. This can give them an idea of 
what is expected of them when reading the text.

GENERIC COMPETENCY 10.3
The student acknowledges that respecting 
differences is a key for integration and coexistence 
in local, national, and international contexts.
The text in Activity 1 shows two people from 
different cultures and with different likes 
exchanging information and establishing 
contact. This provides an example of how 
cultural differences and tastes should be 
respected and valued. Point out the importance 
of keeping an open mind to accept and welcome 
differences, as a way of being tolerant and 
unprejudiced.

3
3

3

Monday Tuesday Wednesday Thursday Friday Saturday 
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what is expected of them when reading the text.

The student acknowledges that respecting The student acknowledges that respecting 
differences is a key for integration and coexistence differences is a key for integration and coexistence 

a guess about what is not explicitly said in the 
text. This technique fosters critical reading and 
better understanding of a text. You can introduce 
this strategy using pictures. Cover part of one 
picture and elicit from students what they think 

inferences when reading, we use facts mentioned 
in the text and our previous knowledge to make 
a guess about what is not explicitly said in the 
text. This technique fosters critical reading and 

The student acknowledges that respecting The student acknowledges that respecting 
differences is a key for integration and coexistence differences is a key for integration and coexistence 

what is expected of them when reading the text.

GENERIC COMPETENCY 10.3GENERIC COMPETENCY 10.3

picture and elicit from students what they think 
the covered part shows, what product is being 
advertised, etc. This can give them an idea of 
what is expected of them when reading the text.

better understanding of a text. You can introduce 
this strategy using pictures. Cover part of one 
picture and elicit from students what they think 
the covered part shows, what product is being the covered part shows, what product is being 
advertised, etc. This can give them an idea of advertised, etc. This can give them an idea of 
what is expected of them when reading the text.

WednesdayWednesdayWednesdayWednesday
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WRITING
To prepare for this activity, ask students to write 
a list of activities they like. Then have them read 
the blog posts in Activity 1 again and use them 
as a model to write their own posts. After that, 
get students into pairs to exchange their texts 
and make corrections. Write a checklist on the 
board of aspects to revise, including grammar, 
spelling, punctuation, and capitalization.  
Help them focus on having included correctly 
what they learned in the lesson. You can also 
invite them to write their corrected profiles on  
a large sheet of paper, paste pictures, and display 
them on the classroom walls.

DISCIPLINARY COMPETENCY 4
The student produces texts based on the normative 
use of the language, considering intention and 
communicative situation.
The communicative situation should be clear 
for students: they are introducing themselves 
and talking about their likes and dislikes for a 
public forum, such as a blog or a social network. 
Therefore, the information they share should be 
appropriate for the intention of getting to know 
people. This exercise will also help students to 
reflect on their identity.

LIFE SKILLS
This is the last reflection on students’ preferences 
before they gather all the information from the 
unit and proudly acknowledge who they are. 
Encourage them to state the reasons why a 
certain day or month is their favorite. Help them 
with the vocabulary they need. Promote a 
respectful environment by telling students it is 
important to acknowledge different preferences 
without judging.

3
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3 0 th

1st

3 rd

21st

3 1st

2nd

4 th

25 th

22nd

b
a

d
c

Students’ own answers.

Students’ own answers.
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before they gather all the information from the 
unit and proudly acknowledge who they are. 
Encourage them to state the reasons why a 
certain day or month is their favorite. Help them 
with the vocabulary they need. Promote a 
respectful environment by telling students it is 
important to acknowledge different preferences 

The communicative situation should be clear The communicative situation should be clear 
for students: they are introducing themselves for students: they are introducing themselves 
and talking about their likes and dislikes for a and talking about their likes and dislikes for a 
public forum, such as a blog or a social network. public forum, such as a blog or a social network. 
Therefore, the information they share should be Therefore, the information they share should be 
appropriate for the intention of getting to know appropriate for the intention of getting to know 
people. This exercise will also help students to people. This exercise will also help students to 
reflect on their identity.reflect on their identity.

This is the last reflection on students’ preferences 
before they gather all the information from the 
unit and proudly acknowledge who they are. 
Encourage them to state the reasons why a 
certain day or month is their favorite. Help them 
with the vocabulary they need. Promote a 
respectful environment by telling students it is 
important to acknowledge different preferences 
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This is the last reflection on students’ preferences 
before they gather all the information from the 
unit and proudly acknowledge who they are. 
Encourage them to state the reasons why a 
certain day or month is their favorite. Help them 
with the vocabulary they need. Promote a 
respectful environment by telling students it is 
important to acknowledge different preferences 

and talking about their likes and dislikes for a and talking about their likes and dislikes for a 
public forum, such as a blog or a social network. public forum, such as a blog or a social network. 
Therefore, the information they share should be Therefore, the information they share should be 
appropriate for the intention of getting to know appropriate for the intention of getting to know 
people. This exercise will also help students to people. This exercise will also help students to 

This is the last reflection on students’ preferences 
before they gather all the information from the 
unit and proudly acknowledge who they are. 
Encourage them to state the reasons why a 
certain day or month is their favorite. Help them 
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EXTRA PRACTICE
For additional practice with dates and preferences, 
ask them to write on a piece of paper some 
sentences about themselves, stating their birthdays, 
and two or three things they like to do. Write an 
example on the board: My birthday is on February 
9th. I like to do yoga. I like to watch movies and  
I like to go to parties. Explain that they should not 
include their name. Ask them to fold the papers 
and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 
belongs to. If the student guesses correctly,  
he / she should hand the paper to its owner; 
otherwise he / she should leave it on your desk. 
Continue inviting students to come up to the 
front until all the papers have been handed out.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 5, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

March twelfth
November first
February twenty-second
October thirty-first

Matt likes movies.
Matt likes video games. / Matt likes
to play video games.
He’s good at basketball.
He’s good at math.
He’s good at making friends.

Suggested answers:

It’s December 21st.

I like to go to parties.

I like to play basketball.

Tuesday comes after Monday. / Friday comes

When’s your birthday?

When’s
March

to listen
to watch

to play
to go

eat

after Thursday.
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and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 
belongs to. If the student guesses correctly,  
he / she should hand the paper to its owner; 
otherwise he / she should leave it on your desk. 
Continue inviting students to come up to the 
front until all the papers have been handed out.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 5, in the 
Student’s Digital Component. Y
the student’s drill with answers in the Teacher’s 
Digital Component.

I like to go to parties.I like to go to parties.

I like to play basketball.I like to play basketball.

Tuesday comes after Monday. / Friday comesTuesday comes after Monday. / Friday comes

When’s When’s 

to listento listen
to watchto watch

after Thursday.after Thursday.

EXTRA PRACTICEEXTRA PRACTICE
For additional practice with dates and preferences, 
ask them to write on a piece of paper some 
sentences about themselves, stating their birthdays, 
and two or three things they like to do. Write an 
example on the board: My birthday is on February 
9 . I like to do yoga. I like to watch movies and  
I like to go to parties. Explain that they should not 
include their name. Ask them to fold the papers 
and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 
belongs to. If the student guesses correctly,  
he / she should hand the paper to its owner; 
otherwise he / she should leave it on your desk. 
Continue inviting students to come up to the 
front until all the papers have been handed out.

  For further practice, students can complete 
the Grammar Drill for Unit 1, Lesson 5, in the 
Student’s Digital Component. Y
the student’s drill with answers in the Teacher’s 

February twenty-secondFebruary twenty-second
October thirty-firstOctober thirty-first

Matt likes movies.Matt likes movies.
Matt likes video games. / Matt likesMatt likes video games. / Matt likes
to play video games.to play video games.
He’s good at basketball.He’s good at basketball.
He’s good at math.He’s good at math.
He’s good at making friends.He’s good at making friends.

Suggested answers:Suggested answers:

It’s December 21It’s December 21stst..

I like to go to parties.I like to go to parties.

I like to play basketball.I like to play basketball.

Tuesday comes after Monday. / Friday comesTuesday comes after Monday. / Friday comes

When’s When’s 

When’sWhen’s
MarchMarch

to listento listen

after Thursday.after Thursday.

example on the board: 
9th. I like to do yoga. I like to watch movies and  
I like to go to parties.

and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 

otherwise he / she should leave it on your desk. 
Continue inviting students to come up to the 

Matt likes movies.Matt likes movies.
Matt likes video games. / Matt likesMatt likes video games. / Matt likes

Suggested answers:Suggested answers:

He’s good at basketball.He’s good at basketball.

He’s good at making friends.He’s good at making friends.He’s good at making friends.He’s good at making friends.

Matt likes movies.Matt likes movies.
Matt likes video games. / Matt likesMatt likes video games. / Matt likes
to play video games.to play video games.
He’s good at basketball.He’s good at basketball.
He’s good at math.He’s good at math.

Matt likes movies.Matt likes movies.
Matt likes video games. / Matt likesMatt likes video games. / Matt likes

Suggested answers:Suggested answers:

and two or three things they like to do. Write an 
example on the board: 
9th. I like to do yoga. I like to watch movies and  
I like to go to parties.
include their name. Ask them to fold the papers 

ask them to write on a piece of paper some 
sentences about themselves, stating their birthdays, 
and two or three things they like to do. Write an 
example on the board: 

He’s good at math.He’s good at math.
He’s good at making friends.He’s good at making friends.

Matt likes video games. / Matt likesMatt likes video games. / Matt likes

He’s good at basketball.He’s good at basketball.

He’s good at making friends.He’s good at making friends.

Matt likes video games. / Matt likesMatt likes video games. / Matt likes

he / she should hand the paper to its owner; 
otherwise he / she should leave it on your desk. 
Continue inviting students to come up to the 
front until all the papers have been handed out.

read the sentences out loud, and guess who it 
belongs to. If the student guesses correctly,  
he / she should hand the paper to its owner; 

include their name. Ask them to fold the papers 
and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 

. I like to do yoga. I like to watch movies and  
I like to go to parties. Explain that they should not 
include their name. Ask them to fold the papers 
and place them on your desk. Mix them up and and place them on your desk. Mix them up and 
invite a student to come to the front, pick one, invite a student to come to the front, pick one, 
read the sentences out loud, and guess who it 
belongs to. If the student guesses correctly,  

It’s December 21It’s December 21

I like to go to parties.I like to go to parties.

I like to play basketball.I like to play basketball.

He’s good at making friends.He’s good at making friends.
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KEY CONCEPT:
IDENTITY
On this page, students will consolidate their 
reflections from the Life Skills activities in this 
unit. They will define themselves by expressing 
not only their personal details, but also their 
preferences, and the people they admire. 
Encourage them to include as much information 
about themselves as possible in their identity 
maps. Once in groups, it is important that 
students recognize themselves as individuals 
different from others, realizing each human 
being is unique. At the same time, they should 
identify common traits and characteristics that 
connect them with others. Have students reflect 
on the fact that focusing on the similarities 
rather than on the differences among people 
helps create bonds and build relationships. The 
first step to building healthy relationships is 
then, a strong sense of self-awareness.

  For further practice, students can complete 
the Life Skills worksheets for Unit 1 in the 
Student’s Digital Component. You can find 
teaching notes for the student’s worksheets  
in the Teacher’s Digital Component.
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Students’ own answers. Students’ own answers. Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.Students’  
own answers.
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helps create bonds and build relationships. The 
first step to building healthy relationships is 

  For further practice, students can complete 
orksheets for Unit 1 in the 

Student’s Digital Component. You can find 
teaching notes for the student’s worksheets  
in the Teacher’s Digital Component.

Students’ own answers. Students’ own answers.Students’ own answers. Students’ own answers. Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.Students’ own answers.Students’ own answers.

Students’ own answers. Students’ own answers.Students’ own answers. Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.
  For further practice, students can complete 

Student’s Digital Component. You can find 
teaching notes for the student’s worksheets  
in the Teacher’s Digital Component.
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PROGRESS CHECK
This self-assessment section will help students 
realize what they have learned throughout the 
unit, review contents, and become aware of what 
they need to practice more. It would be helpful to 
create a supporting environment for students to 
share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 
can use to improve. Peer assessment is a tool that 
gives students feedback on the quality of their 
work. It can improve their confidence and also 
their learning process. Students learn by giving 
constructive feedback to their peers and by 
receiving corrections from someone who does 
not necessarily intimidate them. Another 
advantage of this form of assessment is that 
students are able to compare their own work 
with their peers’, so it encourages reflective 
comparison as students think more critically 
about their own work. They also learn to 
communicate feedback in a constructive and 
positive way, and to accept feedback from others.
 In order to be able to evaluate their peers, 
students need clear guidelines, scoring criteria, 
and a rubric. You can choose writing activities 
for them to exchange and evaluate each other’s 
work. Then they should reflect on the feedback 
received and revise their own work.

  For a formal final assessment of this unit, 
you can create your own test in the Test 
Generator tool provided in the Teacher’s Digital 
Component.
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Students’ own answers.
Students’ own answers.
Students’ own answers.

Students’ own answers.
Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.

Students’ own answers.
Students’ own answers.

Students’ own answers.
Students’ own answers.

Students’ own answers. Students’ own answers.

Students’ own answers.
Students’ own answers.
Students’ own answers.

Students’ own answers.
Students’ own answers.
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gives students feedback on the quality of their 
work. It can improve their confidence and also 
their learning process. Students learn by giving 
constructive feedback to their peers and by 
receiving corrections from someone who does 
not necessarily intimidate them. Another 
advantage of this form of assessment is that 
students are able to compare their own work 
with their peers’, so it encourages reflective 
comparison as students think more critically 
about their own work. They also learn to 
communicate feedback in a constructive and 
positive way, and to accept feedback from others.

Students’ own answers.Students’ own answers.Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

PROGRESS CHECKPROGRESS CHECK
This self-assessment section will help students 
realize what they have learned throughout the 
unit, review contents, and become aware of what 
they need to practice more. It would be helpful to 
create a supporting environment for students to 
share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 
can use to improve. Peer assessment is a tool that 
gives students feedback on the quality of their 
work. It can improve their confidence and also 
their learning process. Students learn by giving 
constructive feedback to their peers and by 
receiving corrections from someone who does 
not necessarily intimidate them. Another 
advantage of this form of assessment is that 
students are able to compare their own work 
with their peers’, so it encourages reflective 
comparison as students think more critically 
about their own work. They also learn to 
communicate feedback in a constructive and 
positive way, and to accept feedback from others.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers. Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

create a supporting environment for students to 
share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 

gives students feedback on the quality of their 
work. It can improve their confidence and also 
their learning process. Students learn by giving 

not necessarily intimidate them. Another 
advantage of this form of assessment is that 

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

Students’ own answers.Students’ own answers.

they need to practice more. It would be helpful to 
create a supporting environment for students to 
share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 
can use to improve. Peer assessment is a tool that 

realize what they have learned throughout the 
unit, review contents, and become aware of what 
they need to practice more. It would be helpful to 
create a supporting environment for students to 

Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.
Students’ own answers.Students’ own answers.

receiving corrections from someone who does 
not necessarily intimidate them. Another 
advantage of this form of assessment is that 
students are able to compare their own work 

their learning process. Students learn by giving 
constructive feedback to their peers and by 
receiving corrections from someone who does 

can use to improve. Peer assessment is a tool that 
gives students feedback on the quality of their 
work. It can improve their confidence and also 
their learning process. Students learn by giving 

share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 
can use to improve. Peer assessment is a tool that 
gives students feedback on the quality of their gives students feedback on the quality of their 
work. It can improve their confidence and also work. It can improve their confidence and also 
their learning process. Students learn by giving 
constructive feedback to their peers and by 

Students’ own answers.Students’ own answers.Students’ own answers.Students’ own answers.
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Student’s name: 

Date:   Group: 

Assess your students by circling the descriptors that correspond to their performance during each lesson.

Outcome Needs improvement Good performance Very good performance Outstanding performance

Le
ss

on
 1

 The student introduces 
him / herself to  
his / her classmates. 

The student is not able to 
introduce him / herself  
to his / her classmates. 

The student needs to go 
back to previous activities 
and notes to introduce  
him / herself.

The student makes some 
mistakes when introducing 
him / herself, but is able to 
correct him / herself. 

The student introduces 
him / herself accurately 
and fluently. 

Le
ss

on
 2

 The student exchanges 
personal information. 

The student is not able  
to exchange personal 
information.

The student needs to go 
back to previous activities 
and notes to exchange 
personal information.

The student makes some 
mistakes when exchanging 
personal information,  
but is able to correct  
him / herself. 

The student exchanges 
personal information 
accurately and fluently. 

Le
ss

on
 3

 The student asks and 
answers questions 
about family members.

The student is not able  
to ask and / or answer 
questions about family 
members.

The student needs to go 
back to previous activities 
and notes to ask and 
answer questions about 
family members.

The student makes some 
mistakes when asking and 
answering questions about 
family members, but is able 
to correct him / herself. 

The student asks and 
answers questions about 
family members accurately 
and fluently.

Le
ss

on
 4

The student identifies 
his / her personal 
belongings and those 
of others’ using 
demonstrative 
pronouns and the 
possessive –’s.

The student is not able  
to use demonstrative 
pronouns and the 
possessive –’s to identify 
his / her personal 
belongings or those  
of others’. 

The student needs to go 
back to previous activities 
and notes to identify  
his / her personal 
belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive –’s. 

The student makes some 
mistakes when identifying 
his / her personal 
belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive –’s, but is able  
to correct him / herself. 

The student identifies  
his / her personal 
belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive –’s accurately 
and fluently. 

Le
ss

on
 5

 

The student writes  
a personal profile 
including activities  
he / she likes.

The student is not able  
to write a personal profile 
including activities  
he / she likes. 

The student needs to go 
back to previous activities 
and notes to write a 
personal profile including 
activities he / she likes.

The student makes some 
mistakes when writing a 
personal profile including 
activities he / she likes, but 
is able to identify some of 
his / her mistakes. 

The student writes a 
personal profile including 
activities he / she likes 
accurately and fluently.
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The student exchanges 
personal information 
accurately and fluently. 

mistakes when asking and 
answering questions about 
family members, but is able 
to correct him / herself. 

The student asks and 
answers questions about 

others’ using demonstrative 

The student makes some 
mistakes when identifying 
his / her personal 
belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive 

The student needs to go 
back to previous activities 
and notes to write a 
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a personal profile a personal profile 
including activities  including activities  
he / she likes.he / she likes. personal profile including 

activities he / she likes.

Assess your students by circling the descriptors that correspond to their performance during each lesson.Assess your students by circling the descriptors that correspond to their performance during each lesson.

Needs improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performance

The student needs to go 
back to previous activities 

Needs improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performance

and notes to introduce  
him / herself.

The student makes some 
mistakes when introducing 
him / herself, but is able to 
correct him / herself. 

The student introduces 
him / herself accurately 
and fluently. 

The student needs to go 
back to previous activities 
and notes to exchange 
personal information.

The student makes some 
mistakes when exchanging 
personal information,  
but is able to correct  
him / herself. 

The student exchanges 
personal information 
accurately and fluently. 

The student is not able  
to ask and / or answer 
questions about family 

The student needs to go 
back to previous activities 
and notes to ask and 
answer questions about 
family members.

The student makes some 
mistakes when asking and 
answering questions about 
family members, but is able 
to correct him / herself. 

The student asks and 

pronouns and the pronouns and the 
–’s–’s..

The student is not able  
to use demonstrative 
pronouns and the 
possessive –’s to identify 
his / her personal 
belongings or those  
of others’. 

The student needs to go 
back to previous activities 
and notes to identify  
his / her personal 
belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive –’s. 

The student makes some 
mistakes when identifying 
his / her personal 
belongings or those of 
others’ using demonstrative 

The student writes  The student writes  
a personal profile a personal profile 
including activities  including activities  

The student is not able  
to write a personal profile 
including activities  
he / she likes. 

The student needs to go 
back to previous activities 
and notes to write a 
personal profile including 
activities he / she likes.

The student makes some 
mistakes when introducing 

correct him / herself. 
The student makes some 
mistakes when exchanging 

him / herself. 

The student makes some The student needs to go 
back to previous activities 
and notes to ask and 

The student needs to go 
back to previous activities 
and notes to identify  and notes to identify  
his / her personal 

and notes to ask and 
answer questions about 
family members.

The student needs to go 
back to previous activities 

The student needs to go 
back to previous activities 
and notes to ask and 

and notes to exchange 
personal information.

The student needs to go 

The student needs to go 
back to previous activities 
and notes to exchange 

The student makes some 
mistakes when exchanging 
personal information,  

him / herself, but is able to 
correct him / herself. 
The student makes some 

The student makes some 
mistakes when introducing 
him / herself, but is able to 
correct him / herself. 

The student makes some 
mistakes when introducing 
him / herself, but is able to 

Needs improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performance

The student makes some 
mistakes when introducing 

Assess your students by circling the descriptors that correspond to their performance during each lesson.Assess your students by circling the descriptors that correspond to their performance during each lesson.

Needs improvement Good performance Very good performance Outstanding performanceNeeds improvement Good performance Very good performance Outstanding performance

back to previous activities 
and notes to identify  
his / her personal 
belongings or those of 

answer questions about 
family members.

The student needs to go 
back to previous activities 
and notes to identify  

back to previous activities 

answer questions about family members, but is able 
to correct him / herself. 

The student makes some 
mistakes when asking and 
answering questions about 

personal information,  
but is able to correct  
him / herself. 

The student makes some 

mistakes when exchanging 
personal information,  
but is able to correct  

him / herself, but is able to 
correct him / herself. 
The student makes some 
mistakes when exchanging 

mistakes when introducing 
him / herself, but is able to 

The student introduces 
him / herself accurately 
and fluently. 

The student makes some The student makes some 
mistakes when exchanging 
personal information,  

belongings or those of 
others’ using demonstrative 
pronouns and the 
possessive 

The student is not able  
to write a personal profile 
including activities  
he / she likes. 

to use demonstrative 
pronouns and the 

–’s to identify 
his / her personal 
belongings or those  
of others’. 

his / her personal 

The student is not able  
to write a personal profile 
including activities  
he / she likes. 




