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8 STARTER
PREP Draw students’ attention to 
the picture in Activity 1 and ask them 
to name the family members. Draw 
students’ attention to the instructions 
and ask them to paraphrase them. For 
large classes, get them into groups  
of four and have each of them take 
notes for both numbers so they get 
ready to talk about any of the papers 
they pick.

1 LISTENING  2   Have students 
discuss what they see in the picture 
(objects, places, actions). Read the 
instructions for students and have 
them read the questions before 
listening to the audio. Solve any 
doubts. Play the audio for students  
to do the activity individually. Play  
the audio again for them to check their 
answers.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency  
box, ask students to discuss how reading the 
questions first can help them identify implicit 
and explicit ideas and how it can help their 
listening skills.

Answers:
1 extended family  2 knows a lot   
3 the family’s jobs  4 some people are

AUDIO SCRIPT
Fabiola: Dad, I have to write a biography of my 

family for a school project. I know nearly 
everything, but can I just check on a few facts?

Dad: Sure!
Fabiola: My granddad, your dad, was a 

firefighter, wasn’t he?
Dad: That’s right.
Fabiola: And Mom’s mother, my grandmother, 

was a vet and she had 10 dogs, didn’t she?
Dad: Yes! That nearly stopped me from going to 

her house to pick her up for a date when we 
were dating.

Fabiola: Oh my God, Dad, of course not, you 
love animals too! Let me see… Uncle Ben, 

OPENING

your brother the engineer, has lived in 
Australia for the last 20 years, hasn’t he?

Dad: That’s right. But he is not an engineer, he is 
an architect.

Fabiola: Right… And my Australian cousins 
have recently won scholarships to the 
Melbourne music college, haven’t they?

Dad: The twins? Yes. They’re starting next 
month. They both are musicians and play the 
trombone. And their half-sister, Anita, plays 
the violin, I think.

Fabiola: Wow! They’re all very musical.  
I remember great-aunt Elsie had a wonderful 
voice, but she didn’t play a musical 
instrument, did she?

Dad: No, she didn’t, but her voice was great.
Fabiola: And… your step-sister, Laura, was an 

entrepreneur, wasn’t she?

Dad: No. She was a psychiatrist; the 
entrepreneur was my cousin Marco.

Fabiola: Oh, that’s right! Thank you, Dad!
Dad: No problem, honey!

2 VOCABULARY  Have students 
look at the pictures and describe the 
professions in pairs. Give enough time 
for them to do the activity. Monitor 
the activity walking around the 
classroom and providing help. Have 
students check their answers in pairs.

Answers:
1 b  2 d  3 f  4 e  5 g  6 a  7 c
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STARTER 9

3 GRAMMAR  Students answer the 
first question as a class. Get them into 
pairs and have them analyze the 
questions together to answer them.  
If possible, have early finishers take 
turns saying the questions in pairs.

Answers:
1 true  2 negative  3 affirmative   
4 comma

DEVELOPMENT 4 Have students do the activity 
individually and check their answers 
in groups. Ask students to create their 
own tag questions for each tense in 
the table and ask those questions to 
their classmates. Monitor the activity 
walking around the classroom and 
providing help. Have them correct 
each other when they make a  
mistake by asking them to say it 
again correctly. Refer students to  
the Language Guide on page 80 for 
further explanation and practice.

Answers:
1 didn’t, he did.  2 No, she hasn’t.   
3 haven’t, Yes, they have., No, they haven’t.   
4 No, he wasn’t.  5 did, Yes, she did.,  
No, she didn’t.  6 has he?, Yes, he has.   
7 have, Yes, they have., No, they haven’t.

 LANGUAGE Draw students’ 
attention to the Language box and elicit the uses 
of simple past and present perfect in their own 
words. Read the box with students to confirm that 
it has been understood and solve any doubts.

EXTRA ACTIVITY Be prepared 
with a song and speakers for this 
activity. Have students stand up and 
walk around while listening to a song. 
Every time you pause the song, 
students ask each other tag questions 
to confirm some information about 
their classmates. Have students write 
down the answers so they can later 
share the information they gathered 
from their partners. Stop the song as 
many times as needed so that 
students can ask as many people  
as possible.

TL_TG5_p08_34_B1.indd   9 6/19/20   9:53 AM



STARTER10

5 SPEAKING    Have students 
stand up and find a classmate. Write 
on the board some examples of 
questions and tag questions to confirm 
the information so that students have 
a model to start. Monitor the activity 
walking around the classroom and 
providing help. Ask them tag questions 
when possible. You can use this 
activity as evidence of learning to 
build up your students’ portfolio.

 GENERIC COMPETENCY 
Draw students’ attention to the competency  
box and discuss with them the importance  
of teamwork. Elicit two ways teamwork helps 
them improve and let them make a list of 
benefits in pairs.

IT
�
Draw students’ attention to the IT box so they 
have a reference point about professions. If 
Internet is not available, print out some 
handouts to give out to students.

6 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Have students 
do the activity individually. Monitor 
walking around the classroom and 
providing help. Detect the ones that 
answer False. Elicit students’ options 
to change them to True and praise 
them for their ideas when possible. 
Get students into groups and 
encourage them to have a conversation 
about their performance. Let students 
share their ideas and highlight the 
ones that are most helpful.

  Model the activity with 
examples of your own and write them 

CLOSURE

RESPONSIBLE DECISION 
MAKING

on the board. Give students enough 
time to write at least three options per 
column. Get students into pairs and 
allow them to swap their books. Have 
students discuss how they feel when 
their family members give opinions  
on their decisions and why they feel 
like that. Monitor the activity walking 
around the classroom and providing 
help. Praise good decision making.

For additional practice, refer students to the 
Workout on page 7. You can find the answers to 
this section on page 85.

EXTRA ACTIVITY You may tell 
students to do the Grammar Drills 
available in the Student’s Digital 
Component to practice and reinforce 
their knowledge in tag questions. 
Students could also use the flashcard 
Job Skills in the Student’s Digital 
Component to get ideas and 
vocabulary for Activity 6.

FOLLOW UP Ask students to go to 
the Language Guide on page 80 and 
answer the activities for Starter as 
homework.
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BLOCK 1 11

CAUSE AND EFFECT
GENERAL OUTCOME
By the end of this block students will be able to write a story about a terrible weekend using when and while, 
give advice for a job interview using modals, share rules and regulations for a job using modals, use a timeline 
to write an anecdote using simple past and past perfect, and write regrets about the past.

SPECIFIC OUTCOMES
• �Students will write a story 

sequencing events about a 
terrible weekend.

• �Students will have a 
conversation giving advice for 
a job interview.

• �Students will share a list of 
rules and regulations for a job.

• �Students will make timelines 
and use them to tell an 
anecdote.

• �Students will write sentences 
expressing regrets about  
the past.

LANGUAGE CONTENTS
Vocabulary: weekend activities, 
job interview, clothing and 
accessories, hi-tech products, 
moving around the city

Grammar: simple past and past 
progressive, modals for advice, 
suggestions, and predictions, 
modals for rules, past perfect  
and simple past, modals of 
regret, If only, and I wish
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12
COMPETENCIES

4. The student listens, interprets, and issues pertinent 
messages in distinct contexts using appropriate media, codes, 
and tools. Lessons 1, 3, 4, and 5
6. The student effectively participates and collaborates on 
diverse teams. Lesson 2

GENERIC
1. The student identifies, orders, and interprets the ideas, data and 
concepts explicit and implicit in a text, considering the context in 
which it was generated and in which it is received. Lessons 2 and 4
11. The student communicates in a foreign language through logical 
speech, oral or written, consistent with the communicative situation. 
Lessons 1, 3, and 5

DISCIPLINARY

SKILLS
LISTENING 
• �Listening for specific information

READING
• �Identifying specific information
• �Grouping information
• �Scanning for specific information
• �Making deductions

SPEAKING
• �Telling a story about a terrible weekend
• �Giving advice for a job interview
• �Sharing a list of rules and providing feedback
• �Asking follow-up questions about an anecdote
• �Talking about regrets

WRITING
• �Narrate a terrible weekend emphasizing the 

sequence of events
• �Writing rules and suggestions for a job
• �Writing an anecdote using graphic support
• �Expressing one’s regrets about past situations

OTHER LEARNING AREAS
Cross-curricular contents
Use skills in history to create a slideshow 
presentation about a historical event in their 
community. This project involves developing the 
professional skill Preventing and Solving Problems: 
Diagnostic Information Gathering.

Socio-emotional skills contents
This responsible decision making block develops the 
concept of taking action to help promote responsible 
decision making.

ADDITIONAL RESOURCES
Student’s digital component:
SE Skills (Responsible decision making) Block 1: Four 
worksheets for the key concept Taking Action
Grammar Drills Block 1: Simple past and past 
progressive, modals for advice, suggestions, and 
predictions, modals for rules, past perfect and simple 
past, modals of regret, If only, and I wish
Flashcards Block 1: Rules and regulations, Regrets
Video 1: A Great Summer and Video Activities pages
Class audio 3

Teacher’s digital component:
Student’s Book with answers Block 1
Test Generator Block 1
Grammar Posters Block 1: Simple past and past 
progressive, modals for rules, past perfect,  
modals of regret
SE Skills (Responsible decision making) Block 1: 
Teaching notes for students’ Taking Action 
worksheets
Students’ Grammar Drills Block 1 with answers
Students’ Flashcards Block 1
Video 1: A Great Summer and Video Activities pages 
with answers
Class audio 3
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13LESSON 1

PREP Draw students’ attention to 
the instructions and ask them to 
paraphrase them. Prepare strips of 
paper beforehand to make the activity 
work smoothly. Model the activity by 
telling students what you were doing 
or what a friend was doing at different 
moments in time. As an alternative, 
have students say an activity so their 
peers guess when they were doing it. 
Monitor the activity walking around 
the classroom and providing help.

1 READING  Before doing the 
activity, present or review strategies 
to locate main ideas and encourage 
students to underline the ones they 
find. Draw students’ attention to the 
photo at the bottom of the text. Ask 
students to predict the content using 
only the title and the photo. Let 
students share their predictions with 
a classmate and then check how 
close they were by reading the text. 
Have students locate the sections 
that contain the answers to the 

OPENING

activity and then have students check 
their answers in pairs. Monitor the 
activity walking around the classroom 
and providing help. Check they 
underlined only the main ideas.

 GENERIC COMPETENCY 
Draw students’ attention to the competency  
box. Elicit the context of the text from students 
(familiar context); discuss the importance of 
understanding the context before approaching a 
text. Explore with them how the title, pictures, 
and repeated words can help them understand 
or figure out the context of a text. Let them 
discuss a personal moment that is similar to the 
one described in the text. Monitor students  
at a distance so they can open up with their 
classmates.

Answers:
1 The dog destroyed her collection of 
origami animals.  2 They finally fell 
asleep.  3 She was enjoying her Saturday 
morning in bed.  4 They were burning 
popcorn.  5 The dog ran out and 
disappeared down the street.

EXTRA ACTIVITY If time allows, 
you could play Simon Says with 
students. Call students names 
randomly from the class’ list. 
Encourage the student you name  
to locate a verb in the text and give 
instructions for their classmates  
to act out that verb. Model the activity 
and have a test round to check 
understanding. The students who 
follow the instructions without the 
starting phrase Simon Says are out. 
The winners are the students who are 
left after a certain number of rounds.
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14 LESSON 1

2 GRAMMAR  Have students take 
turns reading the instructions to a 
classmate and have them do the 
activity individually to later check 
their answers in groups or pairs. 
Monitor the activity walking around 
the classroom and providing help. Take 
mental notes of the most common 
mistakes. Address the mistakes with 
the class and give more examples on 
the board or elicit them from students. 
Close the activity by letting students 
create their own examples and 
discussing their use. Refer students  
to the Language Guide on page 80  
for further explanation and practice.

Answers:
1 b  2 c  3 d  4 a

 LANGUAGE Draw students’ 
attention to the Language box. Have them discuss 
it with their partner and ask questions to check 
understanding. Have some students paraphrase it 
and guide them if needed. Provide some examples 
on the board and let them choose the correct 
answer in pairs.

3 Model the activity by providing 
examples on the board or eliciting  
the first one from volunteers. Have 
students answer the activity with a 
classmate. Give students enough time 
to answer and check their answers in 
groups. Monitor the activity walking 
around the classroom and providing 
help. Concept check weaker students 
and let them self-correct if possible. 
Take notes of common mistakes. 
Elicit corrections to the common 
mistakes from strong students.

Answers:
1 was sleeping, ran  2 escaped, was 
standing  3 were working, heard   
4 arrived, was cleaning

DEVELOPMENT

4 Ask students to paraphrase the 
instructions and have them do  
the activity individually. Let students 
mingle to check their answers in 
groups. Monitor the activity walking 
around the classroom and providing 
help. Ask volunteers to read the 
correct sentences; correct 
pronunciation as needed for –ed 
endings. Get students into pairs  
and have them create three new 
sentences about things that 
happened to them. Elicit corrections 
from students that had a harder time 
or from their partners. Ask for the best 

examples to be read out loud to close 
the activity.

Answers:
1 were watching, ordered  2 came, was 
burning.  3 called, was getting  4 was 
resting, heard  5 were listening, rang.

 LANGUAGE Draw students’ 
attention to the Language box. Invite them to play 
changing the position of clauses in the sentences 
in Activity 4. Monitor the activity walking around 
the classroom and providing help. 
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15LESSON 1

5 WRITING    Before doing  
the activity, get students into pairs to 
review the uses of when and while. 
Have students discuss their worst 
recent weekend. Have them write a 
short story from their own experience 
or an imaginary one; let the pairs 
choose. Alternatively, you could have 
students start the story and exchange 
their books so that their partner 
finishes it. Let early finishers discuss 
alternative endings. You can use this 
activity as evidence of learning to build 
up your students’ portfolio.

CLOSURE  DISCIPLINARY COMPETENCY 

Draw students’ attention to the competency  
box. Write relevant linkers on the board and 
encourage students to explain how to use them. 
Then provide the communicative situation for 
the text they are going to write or elicit it from 
stronger students.

6 SPEAKING  Give students some 
time to read their texts to each other 
to practice and memorize important 
details in order to make the activity 
more successful. Have pairs mingle 
and find another pair to read their 
stories to. Have students close their 

books before narrating it so they try  
to do it without looking. Monitor the 
activity walking around the classroom 
and providing help. Congratulate 
students that struggle but have the 
courage to try. Consider letting 
students narrate their story to another 
pair. Close the activity by letting 
students select the story they liked 
the most and explain why.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Give students 
some time to do the activity 
individually. Look for students that 
circled 1 to help them improve and 
feel more confident. Get students  
into pairs and encourage them to 
have a conversation about their 
performance. Address common 
mistakes with the class.

  Have students read the 
instructions and discuss a moment 
when they made a bad decision. 
Draw their attention to the sample 
answers and say a real or an imaginary 
example of your own. Give some  
time for students to do the activity 
individually. Let students stand up  
and exchange with multiple peers. 
Encourage a friendly discussion for 
the last question.

For additional practice, refer students to the 
Workout on page 12. You can find the answers  
to this section on page 85.

FOLLOW UP Ask students to do 
some research about job interviews 
and ask their parents about the kind 
of questions they ask.

RESPONSIBLE DECISION 
MAKING
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ASSESSMENT16

RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance 
Outstanding 
performance

The student can 
identify actions that 

were interrupted when 
reading a text.

The student cannot 

identify actions that 

were interrupted 

when reading a text.

The student can 

somewhat identify 

actions that were 

interrupted when 

reading a text.

The student can 

identify actions that 

were interrupted 

when reading a text 

with minor mistakes.

The student can 

correctly identify 

actions that were 

interrupted when 

reading a text.

The student can form 
the simple past and the 

past progressive.

The student cannot 

form sentences in 

simple past or past 

progressive.

The student can form 

a few sentences in 

simple past and past 

progressive with 

errors.

The student can 

form sentences in 

simple past and past 

progressive with 

minor mistakes.

The student can 

correctly form 

sentences in simple 

past and past 

progressive.

The student can use 
past tenses to write  

an anecdote.

The student cannot 

consciously use the 

tenses to write an 

anecdote.

The student is 

somewhat aware of 

how to use the tenses 

to write an anecdote.

The student is aware 

of how to use the 

tenses with minor 

mistakes.

The student is 

conscious of how to 

use the tenses to tell 

an anecdote.

The student can talk 
about past situations 
using simple past and 

past progressive.

The student cannot 

talk about past 

situations using 

either tense.

 The student can talk 

about past situations 

using one of the 

tenses.

The student can talk 

about past situations 

with both tenses and 

minor mistakes.

The student can talk 

about past situations 

using simple past and 

past progressive.

Date: Student’s name: Group:

Block 1, Lesson 1 Lesson outcome: Students write a story about a terrible weekend using simple past 
and past progressive.
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17LESSON 2

PREP Before class, have a list of  
jobs prepared, include jobs that are 
relevant to your class, and decide the 
rules for the activity, for example, how 
much time they will have to answer. 
Arrange students so that you can 
walk behind them. Model the activity 
with a volunteer and ask a couple  
of times before letting them work in 
their teams. Mediate students and 
explain the rules again when 
necessary.

1 READING  Draw students’ 
attention to the instructions and have 
them answer the first item to check 
comprehension. Have students 
discuss their answers in pairs. Ask 
students to replace the ones they 
consider the least useful ones with 
those they think would be better. Ask 
students to stand up with their books 
and mingle to discuss the tips they 
wrote. Let students choose the ones 
they like the most.

OPENING

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and have them discuss with their groups how 
grouping information into two categories can 
help them understand what a text is about. 
Encourage them to reach a conclusion. Have 
them share their ideas as a class.

Suggested answers: 
A 1  B 6  C 7  D 3  E 2  F 4  G 5

2 VOCABULARY  Have students 
list the words that are underlined in 
the text. Give them enough time to 
write and check their answers with 
their partners. Let students write the 
meaning by comparing words that  
are similar to their own language 
(cognates). Then, they can check  
their answers using a dictionary.  
Have students read their definitions 
out loud.

 LANGUAGE Draw students’ 
attention to the Language box. Have students 
discuss how they can understand and learn new 
words. Use the previous text to exemplify and ask 
them to give more examples of real cognates.
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18 LESSON 2

3 GRAMMAR  Let students read the 
instructions and then the examples. 
Get students into pairs to do the 
activity and check their answers as a 
class. Let early finishers add three more 
pieces of advice and predictions. 
Monitor the activity walking around 
the classroom and providing help. Let 
volunteers participate by sharing what 
they wrote. To close the activity let 
students talk about the predictions  
and advice for job interviews. Refer 
students to the Language Guide on 
page 80 for further explanation and 
practice.

Answers:
1 the simple form  2 offering advice   
3 give a suggestion  4 will certainly   
5 will possibly happen

 LANGUAGE Draw students’ 
attention to the Language box. Ask students to 
exchange predictions about job interviews using 
may or might. Monitor students by walking  
around and taking notes of any mistakes  
to address later on.

4 Have students read the instructions 
and elicit the first answer. Have 
students do the activity individually 
and check their answers in pairs 
when they finish. Monitor the activity 
walking around the classroom and 
asking peers to help each other notice 
the correct answers. Address common 
problems with the whole class. Have 
early finishers discuss if the sentences 
are predictions or advice to close  
the activity.

Answers:
1 will  2 should  3 should  4 shouldn’t 
5 might / may  6 might / may  7 could 
8 will

DEVELOPMENT

5 Ask for volunteers to read the 
instructions and have other students 
paraphrase them to ensure they 
understood. Have students do the 
activity individually and have them 
stand up and mingle to share their 
answers. Have students take notes  
of advice they like. Have students sit 
down with a partner and discuss  
the advice they gathered. Instruct 
students to make more predictions 
while talking. Monitor the activity 
walking around the classroom and 
providing help. If possible, participate 
with the groups while they mingle.

Suggested answers:
1 You should speak clearly.  2 You could 
take a notebook and a pen.  3 You might 
want to take notes about talking points.   
4 You should ask questions at the end.   
5 You shouldn’t interrupt your interviewer.
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19LESSON 2

6 SPEAKING    Bring some 
strips of paper to class with situations 
for an imaginary job interview and 
have students select one. Have 
students read the instructions in 
pairs. Have them take turns giving 
advice to each other. Monitor the 
activity walking around the classroom 
and providing help. Support any pair 
that struggles with providing advice 
by giving possible examples. To close 
the activity, have each pair choose 
who gave the best advice. You can 
use this activity as evidence of 

CLOSURE
learning to build up your students’ 
portfolio.

 GENERIC COMPETENCY 
Draw students’ attention to the competency box. 
Have students discuss the importance of having 
a partner that participates and collaborates in 
this type of activities. As a class, discuss what 
happens when a partner does not participate 
actively in a speaking activity.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 

during the semester. Have students 
read the instructions and all the 
statements and have students do  
the activity individually. Monitor the 
activity walking around the classroom 
and taking notes of any students that 
feel they still need help. If possible, 
address the problem to boost students’ 
confidence. Elicit an example from 
students that are not sure and help 
them notice their progress. Get 
students into pairs and encourage 
them to have a conversation  
about their performance.

  Have students read the 
instructions and paraphrase them. 
Have students compare their answers 
in pairs. Draw their attention to the 
question at the bottom so they 
discuss it. Monitor the activity 
walking around the classroom and 
providing help. Elicit the best answer 
you hear and praise the responses.

For additional practice, refer students to the 
Workout on page 16. You can find the answers  
to this section on page 85.

EXTRA ACTIVITY If time allows, 
you could encourage students to have 
a group session to ask for and give 
advice on a more personal level.  
Make sure you create a friendly and 
trustworthy environment where 
students feel confident to share their 
problems without being judged or 
criticized.

FOLLOW UP Remember to bring 
speakers or a CD player for the next 
lesson. Also, for the Prep activity you 
will need a bag of beans, or you could 
make some paper balls so that each 
student has six pieces.

RESPONSIBLE DECISION 
MAKING
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ASSESSMENT20

RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding 
performance

The student is able to 
identify false cognates.

The student cannot 

identify false 

cognates.

The student can 

randomly identify 

some false cognates.

The student can 

identify false 

cognates with some 

misunderstandings.

The student can 

successfully identify 

false cognates.

The student is able to 
write and give  

oral advice.

The student is not 

able to give written or 

oral advice.

The student is able 

to write advice, 

but not give it in a 

comprehensive way.

The student is able 

to give written and 

oral advice with some 

mistakes.

The student is able to 

give written and oral 

advice with no major 

mistakes.

The student can make 
predictions in English.

The student cannot 

make predictions in 

English.

The student is able 

to make predictions 

in English with some 

confusion.

The student can 

make predictions in 

English with minor 

mistakes.

The student can 

make predictions in 

English.

The student can talk 
about a job interview 

and give advice  
about it.

The student cannot 

talk about a job 

interview or give 

advice about it.

The student can talk 

about a job interview 

but can’t give advice.

The student can give 

advice about a job 

interview with minor 

mistakes.

The student can  

talk about a job 

interview and give 

advice about it.

Date: Student’s name: Group:

Block 1, Lesson 2 Lesson outcome: Students take turns giving advice about an imaginary job 
interview.
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21LESSON 3

PREP Make sure you have enough 
materials. Model the activity and have 
students imitate you.

1 LISTENING  3   Play the audio 
for students to answer. Let them 
check their answers in pairs and play 
the audio again.

 GENERIC COMPETENCY 
Explain that this activity is aimed at listening for 
specific information; therefore, they first need to 
read the checklist so that they are aware of what 
they might listen to. 

OPENING

Answers:
Checked: 2, 4, 5

AUDIO SCRIPT
Thank you for thinking about being a volunteer 
at Colima Children’s Hospital. For your 
information, here are our rules and regulations. 

You have to be at least 18 years old and 
commit to volunteering a minimum of three 
hours per week for six months. You must wear 
your volunteer uniform and the identification 
badge the hospital gives you at all times when 
in the hospital, but you don’t have to wear 
scrubs. You should wear comfortable shoes with 
closed toes. You can’t wear high-heel shoes. If 
your hair is long, you have to tie it back with 

scrunchies, and you shouldn’t wear big or garish 
head accessories. You can wear bobby pins to 
fasten short hair. 

As a volunteer you will work with patients. 
You can play games with them, but you can’t 
assume you know the activities they can do, you 
have to ask the medical staff what the children 
can and cannot do. When children are confined 
to their beds, reading stories with them is a 
good activity. You should check the stories  
you’re reading are suitable. They can’t contain  
any distressing material. If you don’t find a good 
book in the hospital’s library, you don’t have  
to bring one from home, you can let the staff 
know and they’ll help you. 

As for the meals, you have to make sure that 
children get the right meal, as this is often part 
of their treatment. You can’t make any decision 
on their menus. 

A volunteer represents the hospital, and so, 
he or she has to behave responsibly at all times. 

2 VOCABULARY  3   Have 
students do the activity in pairs. Elicit 
the meaning of some of the words.

Answers:
1 badge.  2 scrubs.  3 high-heel   
4 scrunchies.  5 bobby pins

3 GRAMMAR  Discuss the 
importance of rules in a hospital.  
You might want to go through the 
class rules so they can better grasp 
the importance of rules in general.  
Let students do the activity and  
check answers in small groups.

Answers:
1 Have to and must  2 Can’t  3 Should 
and shouldn’t  4 Don’t have to  5 Can

 LANGUAGE Have students have 
fun creating their own rules for the day. Model and 
write some examples on the board.

DEVELOPMENT
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22 LESSON 3
4 Have students complete the table 
and allow enough time for everyone 
to finish. Early finishers can add one 
more element to each section. Have 
students stand up and check their 
answers in groups. Monitor the 
activity walking around the classroom 
and providing help. Take notes of 
common mistakes and elicit the 
corrections from strong students. 
Refer students to the Language Guide 
on page 81 for further explanation  
and practice.

Answers:
1 have to  2 has to  3 don’t have to   
4 can’t  5 can  6 should  7 shouldn’t

5 Have students read the instructions, 
then elicit the first answer from the 
whole class. Have students do the 
activity individually. When checking 
answers, ask students to raise their 
right hand if they underlined the  
first option or the left hand if they 
underlined the second one. Allow 
volunteers to say why they chose  
that answer or provide an  
explanation for it.

Answers:
1 have to  2 can’t  3 should  4 don’t 
have to  5 must  6 can’t  7 can   
8 has to 

6 WRITING  Let students read the 
volunteer poster and discuss whether 
they would like to participate or not 
and why. Ask volunteers to give their 
reasons. Draw students’ attention to 
the instructions, model an example  
for them, and discuss it briefly. Let 
students discuss their answers with  
a classmate and select the top eight 

CLOSURE

best rules and regulations. Have 
students discuss with another group 
and see if they can convince them 
that they have better answers. 
Monitor the activity walking around 
the classroom and providing help.

EXTRA ACTIVITY You might want 
to bring some paper and colored 
pencils for the activity. Get students 
into small groups and let them create 
their own posters, but ask them to 
include two suggestions and two 
rules for the job. Let students  

present them to the class and, for 
large classes, to another group. If 
possible, allow students to vote for  
the best one.
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23LESSON 3

7 SPEAKING    Draw 
students’ attention to the instructions 
and have them paraphrase them  
to check understanding. Ask them to 
change groups. Monitor the activity 
walking around the classroom and 
checking they correct each other 
properly. Have students discuss their 
reasons for using the modals they 
used. Alternatively, you can provide 
students with strips of paper for them 
to write their corrected rules and 
suggestions and have them pick 
others from a bag or hat. Get students 
into pairs and have them categorize 

the ones they pick. To close the 
activity, have them find the owner  
of a couple of them and see if they 
agree or not. You can use this activity 
as evidence of learning to build up 
your students’ portfolio.

 DISCIPLINARY COMPETENCY 
Have students read the competency box and ask 
them to analyze the work they have done in this 
block so far. Students will discuss the mistakes 
they can notice and what their strong points are. 
You can help students notice mistakes. Motivate 
them by praising their strengths.

8 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to  
think about their performance and 
improve during the semester. Have a 
volunteer read the instructions and 
then ask volunteers to model a  
couple of examples to check their 
understanding. Have students do  
the activity individually. Monitor the 
activity walking around the classroom 
and providing help. Work with 
students that feel the topic is new  
to them or that still have questions 
first. Get students into groups  
and encourage them to have a 
conversation about their performance. 
Address common doubts with the 
whole class and elicit answers from 
stronger students.

  Let students discuss the 
diagram and decide whether or  
not it is helpful for them. Model an 
alternative to that diagram so that 
students can generate their own  
in their notebooks. Have students 
share their diagrams in groups and  
ask them to discuss the importance  
of analyzing pros and cons before 
making a decision.

For additional practice, refer students to the 
Workout on page 20. You can find the answers  
to this section on page 85.

FOLLOW UP Ask students to bring 
a picture of a new piece of technology 
they are excited about for the next 
lesson.

RESPONSIBLE DECISION 
MAKING
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RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Date: Student’s name: Group:

Block 1, Lesson 3 Lesson outcome: Students share a list of rules for a particular job using modals.

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can 
identify sentences 

related to rules  
and regulations.

The student cannot 

identify sentences 

related to rules and 

regulations.

The student can 

identify sentences 

related to rules and 

regulations with 

confusion.

The student can 

identify sentences 

related to rules and 

regulations with 

minor mistakes.

The student can 

successfully identify 

sentences related to 

rules and regulations.

The student can 
differentiate 

obligation, permission, 
prohibition, and advice 

through modals.

The student cannot  

differentiate 

obligation, permission, 

prohibition, and 

advice through  

modals.

The student 

can differentiate 

obligation, permission, 

prohibition, and 

advice through 

modals with 

confusion.

The student 

can differentiate 

obligation, permission, 

prohibition, and 

advice through 

modals with minor 

mistakes.

The student can 

clearly differentiate 

obligation, permission, 

prohibition, and 

advice through  

modals.

The student can write 
sentences stating 

obligation, permission, 
prohibition,  
and advice.

The student cannot 

write sentences 

stating obligation, 

permission, 

prohibition, and 

advice.

The student can 

write sentences 

stating obligation, 

permission, 

prohibition, and 

advice with 

confusion.

The student can 

write sentences 

stating obligation, 

permission, 

prohibition, and 

advice with minor 

mistakes.

The student 

can correctly 

write sentences 

stating obligation, 

permission, 

prohibition, and 

advice.

The student is able 
to share rules and 
regulations for a 

particular job.

The student cannot 

share rules and 

regulations for a 

particular job.

The student can 

share rules and 

regulations for a 

particular job with 

confusion.

The student can 

share rules and 

regulations for a 

particular job with 

minor mistakes.

The student can 

clearly share rules 

and regulations for a 

particular job.

TL_TG5_p08_34_B1.indd   24 6/19/20   9:53 AM



25LESSON 4

PREP Before class, brush up on 
high-tech information to better relate 
to students. Get students into small 
teams. Draw students’ attention to 
the instructions and ask them to 
paraphrase them. Give students 
enough time to write their lists, but 
keep it short so students don’t get 
distracted. Alternatively, have 
students look up images of some  
of the gadgets and describe them 
together. To close the activity, ask 
volunteers to share their lists.

1 READING  Ask students if they 
watch or read any high-tech news. 
Have students discuss where they 
find out about new technological 
developments (blogs, reviews, friends, 
family, etc.). Let students scan the 
text applying what they learned from 
the Skills box. Have students do the 
activity individually and check their 
answers in pairs. Monitor the activity 
walking around the classroom and 
providing help.

OPENING

 SKILLS Draw students’ attention  
to the Skills box. They should be familiar with 
scanning, so elicit the techniques to do the activity 
(reading the questions first and then running their 
eyes quickly through the text looking for the 
information they need).

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box, 
explain that scanning is a very useful ability 
when they need to look for specific information 
in a fast way. Encourage them to practice it 
every day in their native language as well.

Answers:
1 new technology products   
2 50-inch-high-resolution television screen.  
3 work of art.  4 his solar-charged jacket.  
5 in the dark.

EXTRA ACTIVITY You might want 
to prepare a ball or a similar object for 
this activity. Have students work in 
teams and stand up in a circle. Each 
student will say one word related to 
technology and devices. Then the 
student throws the ball, and the next 
classmate has to repeat all the 
previous words and his or her own 
word. Give students enough time  
so they can come up with different 
words during the activity. Monitor  
the activity walking around the 
classroom and providing help. Be 
careful not to overcorrect and thus 
interrupt the activity.
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26 LESSON 4

2 GRAMMAR  Draw students’ 
attention to the instructions and 
check understanding. Model the first 
example for them. Get students into 
pairs to underline. Then have them  
do the activity individually. Finally, 
have them check their answers in 
groups. Monitor the activity walking 
around the classroom and providing 
help. Have stronger students model 
corrections for common mistakes. 
Refer students to the Language Guide 
on page 81 for further explanation  
and practice.

 LANGUAGE Draw students’ 
attention to the Language box. Give enough time 
for them to discuss the difference between the 
sentences. Have them provide a couple of 
examples about some current events or an 
anecdote using the verb arrived. Monitor the 
activity walking around the classroom and 
providing help.

Answers:
Underlined: When they had all arrived,  
The television had disappeared.   
1 before  2 sequence  3 happened   
4 past participle

3 Ask volunteers to read the 
instructions. Draw students’ attention 
to the timeline and have them locate 
every part of the statement on the 
line. Once they draw their timelines 
individually, tell them to stand up and 
mingle to discuss their answers, 
taking note of the number of 
classmates that have the same 
answers they have. Check the 
answers as a class. Start with the 
ones that most of the group agreed on  
and if correct, move to the next one.

DEVELOPMENT

Answers:
2 all arrive, show into living room   
3 television disappear, amazed   
4 see the ad, buy the jacket

4 Let students read the instructions 
and then elicit the first answer from 
the class. Get students into pairs to 
complete the table with the given 
verbs. Have students check their 
answers as a class.

Answers:
1 had disappeared  2 had turned   
3 hadn’t arrived  4 hadn’t gone   
5 hadn’t seen
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27LESSON 4

5 WRITING    Elicit the 
meaning of the word anecdote from 
students. Ask them to read the 
instructions and do the activity. Then 
have them mingle to compare answers 
with different people. Get students 
into pairs and have them ask questions 
to find out more. Give students 
enough time to write two paragraphs. 
Then get them into pairs again to 
check for mistakes. You can use this 
activity as evidence of learning to 
build up your students’ portfolio.

CLOSURE  GENERIC COMPETENCY 

Draw students’ attention to the competency  
box and explain that using graphic support like 
timelines, tables, or graphic organizers before  
a writing task is a very useful skill they could 
apply to visualize the overall contents for  
their text.

6 SPEAKING  Ask students to 
stand up and get them into pairs. 
Have students share their anecdotes 
and then ask questions to ensure they 
were understood. Alternatively, you 
could have the whole group switch 
partners every certain time. Let 

students check the timelines and 
notice the elements they forgot or the 
last ones they added. Have students 
complement their anecdotes with 
ideas in pairs. Let them practice their 
texts and have them narrate it to 
another partner without reading it.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to  
think about their performance and 
improve during the semester. Ask 
students to get into pairs to discuss 
how they felt and what they learned 
during the lesson. Let students look 
back and check what they have done. 
Draw students’ attention to the 
instructions and ask them to give  
one or two answers for the first and 
second column. Give students time  
to do the activity individually. Get 
students into pairs and encourage 
them to have a conversation about 
their performance. Ask students 
questions about their tables and help 
them solve any problems that linger.

  Have students read the text and 
discuss Diana’s situation together. 
Ask them to read the questions and 
answer them together. Prompt 
students to discuss whether or not 
they like change and how they adapt 
to it. Let students answer the final 
question and have volunteers share 
their answers with the class.

For additional practice, refer students to the 
Workout on page 24. You can find the answers  
to this section on page 85.

FOLLOW UP Remember to bring 
markers for the next lesson, so 
students can write on the board.

RESPONSIBLE DECISION 
MAKING
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RUBRIC
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can locate 
in a timeline which 
actions happen first 

when using past 
perfect.

The student cannot 

locate in a timeline 

which actions happen 

first when using past 

perfect.

The student can 

locate in a timeline 

which actions 

happen first using 

past perfect, with 

confusion.

The student can 

locate in a timeline 

which actions happen 

first when using past 

perfect, with minor 

mistakes.

The student can 

effectively locate 

in a timeline which 

actions happen first 

when using past 

perfect.

The student can write 
sentences to express 

actions that happen at 
different moments in 
the past using simple 
past and past perfect.

The student cannot 

write sentences to 

express actions that 

happen at different 

moments in the past 

using simple past and 

past perfect.

The student can write 

sentences expressing 

actions that happen 

at different moments 

in the past using 

simple past and 

past perfect with 

confusion.

The student can write 

sentences expressing 

actions that happen 

at different moments 

in the past using 

simple past and past 

perfect with minor 

mistakes.

The student can 

correctly write 

sentences to express 

actions that happen 

at different moments 

in the past using 

simple past and past 

perfect.

The student can make 
a timeline and use it  
to tell an anecdote 
using past perfect.

The student cannot 

make a timeline 

and use it to tell an 

anecdote using past 

perfect.

The student can 

make a timeline 

and use it to tell 

an anecdote using 

past perfect with 

confusion.

The student can 

make a timeline 

and use it to tell an 

anecdote using past 

perfect with some 

mistakes.

The student can 

effectively make a 

timeline and use it to 

tell an anecdote using 

past perfect.

Date: Student’s name: Group:

Block 1, Lesson 4 Lesson outcome: Students make timelines to tell an anecdote using past perfect.
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29LESSON 5

PREP Bring enough markers and 
give two per team. Ask students 
about their way to school from their 
home. Have them discuss the amount 
traffic there is and the means of 
transportation they use. Get students 
into groups. Model the activity. Give 
them three easy words to exemplify 
and tell them they can’t use the 
words you selected. Let students 
write the words on the board and 
point out any mistakes.

1 READING  Get students into 
pairs and have them look at the 
picture and predict how the accident 
happened. Ask volunteers to give 
their descriptions to the class. Ask 
students to vote for the one they think 
most likely. You could have students 
look at the picture for 10 seconds and 
then close their books, so they are  
not tempted to read the text. Draw 
students’ attention to the instructions 
and then have them paraphrase them 
to check understanding. Alternatively, 

OPENING

you could use the reading to show 
students new strategies for reading, 
scanning, skimming, or close reading. 
Refer students to the Visual Glossary 
on page 87 for more vocabulary 
related to this topic.

 GENERIC COMPETENCY 
Draw students’ attention to the competency box 
and review with the whole class what media, 
codes, and tools are. Guide a discussion towards 
reflecting on the usefulness of predicting 
content from pictures and other graphic 
elements and provide an example using the  
text or other material you have at hand.

Answers:
Underlined: He waved and shouted a 
greeting. He swerved to avoid her. She 
dropped her basket. Two cars behind 
skidded to a halt.

EXTRA ACTIVITY Prepare some 
strips of paper with roles in an 
accident: policeman, driver, guilty 
party, witness, etc. Get students into 
groups so they can act out the 
situation in their corresponding roles. 
Monitor the activity walking around 
and trying to intervene only when 
indispensable, so they feel confident 
enough to do it. If possible, have a 
couple of teams perform for the class 
in an improvisation.
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30 LESSON 5

2 GRAMMAR  Elicit the meaning 
of regret from students. Get them into 
pairs and have them discuss what 
they think León’s and Mrs. Gómez’s 
regrets are. Allow students to read  
the instructions and ask someone  
to paraphrase them to check 
understanding. Get students into 
pairs or small groups and discuss 
their answers. Monitor the activity 
walking around the classroom and 
providing help. Check the answers as 
a class by asking them to raise their 
hands for either True or False. Tell 
them to explain the correct answer 
briefly. Close the activity by having 
students discuss how the examples 
match the text, or even locating the 
sections.

Answers:
1 T  2 T  3 T  4 F (past actions  
or situations)

3 Get students into pairs to complete 
the table and ask them to discuss 
their answers. Give them enough time 
to finish it and let early finishers 
provide a new example for each row. 
Check answers as a class by eliciting 
the correct option from volunteers. 
Address common mistakes at the  
end of the activity and let students 
participate if possible. Refer students 
to the Language Guide on page 82 for 
further explanation and practice.

Answers:
1 avoided  2 should have  3 could have, 
handled  4 If only, I  5 If only, had 
crossed  6 I wish, hadn’t shouted

DEVELOPMENT

4 Ask students to read the 
instructions and give them a couple  
of minutes. Then have them give  
you the first answer to check 
understanding. Have them do the 
activity individually and then check 
their answers in pairs. Let early 
finishers add to each sentence so it 
becomes a more complex idea. Model 
the extra instructions if necessary. 
Monitor the activity walking around 
the classroom and taking note of 
common mistakes. You could also 
have stronger students help out.

Answers:
1 I could have walked, but I didn’t.   
2 We shouldn’t have disobeyed the rules.   
3 He wishes he had done his homework.   
4 If only I had behaved politely with  
my mom.  5 She wishes she had helped.

EXTRA ACTIVITY Have students 
talk about their wishes and regrets in 
the last week, last month, and last 
year. Ask students to rate their regrets 
and wishes from 1 to 10 according to 
importance. Allow students to stand 
up and mingle to find people that 
have similar ideas.
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31LESSON 5

5 WRITING    Ask students  
to talk about their worst regrets  
about past actions or situations.  
Also, you can give students a list  
of five situations for them to use  
as reference, for example, school, 
friendship, family, etc. Model the 
activity by providing a personal 
example. Have students do the 
activity individually and have early 
finishers write three extra ones. Get 
students into pairs to discuss their 
regrets, ask them to correct each 
other using the previous activities to 
check. Monitor the activity walking 

CLOSURE
around the classroom and providing 
help to reach conclusions when 
possible. You can use this activity as 
evidence of learning to build up your 
students’ portfolio.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency  
box and elicit some tools that could be useful  
for them to communicate more effectively in  
English.

6 SPEAKING  Ask students to read 
their sentences to a classmate. Have 
them reflect on the questions. What 
can you learn from the experience? 

Why do you think that regret is 
impossible to fix? What can you do 
differently now? Ask volunteers to 
report the best advice they heard. 
Focus on error correction of modals  
to express wishes and regrets, give 
suggestions if needed.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Have students 
answer the questions about their 
experiences during the lesson. Get 
students into groups and encourage 
them to have a conversation about 
their performance. Try to gather 
students that have the same doubts  
if possible, if not, just elicit a way to 
improve or to remember what was 
checked in class.

  Ask students to read the text 
and follow the instructions. Have 
students work in pairs to say what 
they would have done differently, then 
let them answer and discuss the 
questions. Give them time to discuss 
the advantages or disadvantages  
and then have them report back  
their ideas. Have students analyze the 
situations they described in their 
writing task so they can notice the 
speed at which they made their 
decisions and what they were  
based on.

For additional practice, refer students to the 
Workout on page 28. You can find the answers  
to this section on page 86.

FOLLOW UP Ask students to do 
some research about ways to let go  
of regrets.

RESPONSIBLE DECISION 
MAKING

TL_TG5_p08_34_B1.indd   31 6/19/20   9:53 AM



ASSESSMENT32

RUBRIC
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspects Needs improvement Good performance Very good performance
Outstanding  
performance

The student  
can identify modals  
to express regrets.

The student cannot 

identify modals to 

express regrets.

The student can 

somewhat identify 

modals to express 

regrets.

The student can 

identify modals to 

express regrets with 

minor mistakes.

The student can 

correctly identify 

modals to express 

regrets.

The student  
can use modals  

to express regret.

The student cannot 

use modals to  

express regret.

The student can 

somewhat express 

regret, but gets the 

modals confused.

The student can 

express regret using 

modals with minor 

mistakes.

The student can use 

modals to express 

regret with clarity 

and understanding.

The student can write 
his or her regrets about 

past situations.

The student cannot 

write his or her 

regrets about past 

situations.

The student can write 

his or her regrets 

about past situations 

with some confusion.

The student can write 

his or her regrets 

about past situations 

with minor mistakes.

The student can 

clearly write his or 

her regrets about past 

situations.

The student can 
express regrets about 

the past.

The student cannot 

express regrets about 

the past.

The student can 

express regrets about 

the past with some 

confusion.

The student can 

express regrets about 

the past with minor 

mistakes.

The student can 

correctly express 

regrets about 

the past.

Date: Student’s name: Group:

Block 1, Lesson 5 Lesson outcome: Students write sentences expressing their regrets about  
past situations.
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CROSS-CURRICULAR PROJECT 33

HISTORY

Draw students’ attention to the 
main instruction of the project and 
explain what they will do. Get 
students into groups before doing 
Activity 1. Then ask groups to 
discuss what they know about the 
place where they live. Draw 
students’ attention to the questions 
and have them answer and discuss 
together. Model a couple of personal 
examples or about an imaginary 
place. Have students take notes of 
the information they have and what 
they would like to say.

Elicit different answers about 
the events for Activity 2. Have 
students select one of the events 
they worked on and research it. 
Monitor the activity walking around 
the classroom and providing help.

For Activity 3, model a way to 
organize the events in a 

chronological order so they have a 
visual representation. Have teams 
share their ideas and give them 
enough time to make changes.

You might want to provide some 
materials for Activity 4 so that 
students work on their timelines on 
a larger scale. If not, ask students to 
place the elements on the timeline 
with either simple text or a drawing.

For Activity 5, elicit from 
students the elements of a good 
slideshow presentation; ask 
students to add some others they 
think they could include to make it 
interesting. Have students follow 
the plan to make their presentations. 

Have groups give and receive 
respectful feedback for Activity 6. 
Give them enough time to make 
any necessary changes to improve 
their presentations.

For Activity 7, read the checklist 
as a class, let groups present to the 
whole class. Mind that students 
give positive feedback.

  SELF-ASSESSMENT RUBRIC 
Draw students’ attention to the 
table. Explain that they will reflect 
on their performance. Invite them to 
analyze the descriptions in the table 
and grade themselves. Then have 
them complete the phrases in 
Activity 9 individually. Get them 
into small groups to discuss how to 
improve their performance. Monitor 
the activity walking around the 
classroom and providing help.
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1 Write the pages that students  
will revisit on the board so it is easier 
for them to do the activity. Draw 
students’ attention to the instructions 
and guide the class to do the activity. 
Monitor the activity walking around 
the classroom and providing help.  
Ask them why they think each step  
is important.

2 Model some examples for students, 
try to be sincere about important 
decisions so they can relate and take 
the task seriously. Help students by 
guiding them or elicit cooperation 
from stronger students. Monitor  
the activity walking around the 
classroom and trying to participate 
when possible so that students feel 
engaged. Let students stand up and 
mingle to get ideas from their peers.

3 Provide an example on the board 
so that students can visualize the 
task. Give them enough time to finish 
their task but let early finishers add 
more decisions or ask them to divide 
them into topics.

4 Get students into small teams, ask 
them to share their decisions, and set 
dates on a calendar. Ask students to 
discuss things they would need to 
plan or do to make this decision a 
reality and if possible, help students 
create a checklist that the class can 
check every so often to see how they 
advance.

Draw students’ attention to the For Your Life box. 
Then invite students to read it and say what they 
understand. Encourage a class discussion about 
setting goals and dates. Make sure they come up 
with the importance of pursuing a goal and 
reaching it. Also, explain that even if they do not 
manage to reach the goal in the given time,  
they can reschedule the due date but that they 
shouldn’t give up just because they couldn’t  
reach it on a given date.

FOR YOUR LIFE
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