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BLOCK 3 59

WORKING FOR MY COMMUNITY
GENERAL OUTCOME

SPECIFIC OUTCOMES
• �Students will role-play a 

conversation about getting 
around a city using tag 
questions.

• �Students will role-play a 
conversation asking for and 
recommending a restaurant 
using tag questions.

• �Students will write and present 
a conversation about where  
to have a party using tag 
questions.

• �Students will write an 
application letter for a job 
using connectors.

• �Students will write a short 
story about a bad or nice day 
using sequencing words for 
storytelling.

LANGUAGE CONTENTS

By the end of this block, students will be able to talk to get around the city, recommend a restaurant, write  
a conversation to make plans for a party, write an application letter, and write a story about themselves.

Vocabulary: Places in a city, 
recommendations, places, parties, 
qualities, volunteering, feelings

Grammar: Tag questions 
(affirmative statement, negative 
statement, past modal verbs and 
special cases), connectors (cause 
and effect, addition, illustration), 
sequencing words for storytelling
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60
COMPETENCIES

4. The student identifies main ideas in text or oral speech and 
infers conclusions through them. Lessons 2 and 4
6. The student expresses a personal opinion about some topics 
of interest taking into consideration other people’s points of 
view. Lessons 2 and 5

GENERIC
10. The student identifies and interprets main ideas in spoken or 
written language using previous knowledge, non-verbal elements, 
and cultural background. Lessons 1, 3, and 5
11. Students can communicate in a foreign language with an 
organized speech, in spoken and written language, in different 
communicative activities. Lessons 1, 3, and 4

DISCIPLINARY

SKILLS

OTHER LEARNING AREAS
Cross-curricular contents
Use skills in ecology to write a cover letter for a 
volunteer position for a cause to help the environment. 
This project involves developing the professional  
skill Communicating and Influencing: Written 
Communication.

Self-regulation skills contents
This block about common goals develops the concept 
of objectivity to show students the best way to reflect 
on the actions that improve cooperation in class.

ADDITIONAL RESOURCES
Student’s Digital Component:
SE Skills (Common Goals) Block 3: Four worksheets for 
the key concept Objectivity
Grammar Drills Block 3: Tag questions (affirmative 
statement), tag questions (negative statement), tag 
questions (past modal verbs and special cases), 
connectors (cause and effect, addition, illustration), 
sequencing words for storytelling
Flashcards Block 3: Directions and landmarks, Party 
plans, Jobs and volunteering, Feelings
Video 3: My New Job and Video activities pages
Class audios 10-12

Teacher’s Digital Component:
Student’s Book with answers Block 3
Test Generator Block 3
Grammar Posters Block 3: Tag questions (affirmative 
and negative statements), Tag questions (past modal 
verbs and special cases), Connectors (cause and  
effect, addition, illustration), Sequencing words for 
storytelling
SE Skills (Common Goals) Block 3: Teaching notes  
for students’ Objectivity worksheets
Students’ Grammar Drills Block 3 with answers
Students’ Flashcards Block 3
Video 3: My New Job and Video activities pages  
with answers
Class audios 10-12

LISTENING
• �Understanding sequence of events
• �Listening to understand sequence of events

WRITING
• �Writing a conversation to get around a place
• �Writing a conversation asking for and giving 

recommendations
• �Writing a chat using tag questions
• �Writing a job application using connectors
• �Writing a story using sequencing words

READING
• �Reading for specific information
• �Close reading for specific details
• �Predicting and understanding sequence

SPEAKING
• �Role-playing a conversation to get around a place
• �Asking for and giving recommendations
• �Sharing a chat using tag questions
• �Sharing a job application
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61LESSON 1

PREP  Draw students’ attention  
to the instructions and have them 
play the game.

1 VOCABULARY  Have students 
read the definitions. Then have them 
complete the activity individually and 
check answers in pairs. Elicit answers 
from volunteers.

Answers:
1 theater  2 food truck  3 stadium   
4 cathedral  5 downtown  6 block

OPENING

2 LISTENING  10   Have students 
describe the images in pairs. 
Encourage them to identify locations, 
key vocabulary, and possible topics. 
Then play the audio and have them 
complete the activity.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box. 
Have students discuss the strategies used in 
Activity 2 and how they improve their listening 
comprehension and ordering of events.

Answers:
A 2  B 1  C 3

AUDIO SCRIPT
Conversation 1
Ana: The show starts at six, doesn’t it? 
Bruno: Yes. Well actually 6:15.
Ana: The theater is near the cathedral, isn’t it? 
Bruno: Let’s ask someone. I don’t know 

downtown well.
Ana: Excuse me, sir. Is that Bellas Artes over 

there? 
Carlos: No, that’s Palacio Nacional. Bellas Artes 

is the other way. Go straight down Madero for 
about six blocks. 

Ana: Thank you so much!

Conversation 2
Fernando: I’m so hungry. The food trucks are on 

Front Street, aren’t they?
Delia: Yes, they are.
Fernando: They open at five, don’t they? 
Delia: Yes, they do. Let’s go.

Conversation 3
Ignacio: We’re late for the game, aren’t we? 
Mara: Yes, we are. So, hurry up!
Ignacio: The stadium entrance is on Ninth 

Street, isn’t it? 
Mara: Yes, it is.
Ignacio: The gate closes if you’re late, doesn’t it? 
Mara: Yes, it does. So, hurry up!

3 GRAMMAR  11   Refer students 
to the Language box and then play 
the audio. Then have them read the 
examples and complete the activity. 
Ask them to check their answers in 
small groups. Refer students to the 
Language Guide on page 84 for 
further explanation and practice.

 LANGUAGE Draw students’ 
attention to the Language box. Read the examples 
and put emphasis on the intonation marked by  
the arrows. Let students repeat after you. 

DEVELOPMENT
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Answers:
1 a  2 a  3 b  4 a 

AUDIO SCRIPT
The show starts at six, doesn’t it? ➘
The theater is near the cathedral, isn’t it? ➚
The food trucks are on Front Street, aren’t  

they? ➘
They open at five, don’t they? ➚
We’re late for the game, aren’t we? ➘
The stadium entrance is on Ninth Street,  

isn’t it? ➚
The gate closes if you’re late, doesn’t it? ➘

4 Referring back to Activity 3 and the 
Language box, model the activity 
with the first sentence, eliciting why 
the tag is structured in that way. Then 
have students complete the activity 
individually or in pairs, whichever  
is best for your group. Monitor the 
activity walking around the classroom, 
helping as needed. Encourage 
students to check their answers  
in small groups and explain their 
reasons for each tag question. Close 
the activity by eliciting answers from 
volunteers. Answer any questions 
before moving on.

Answers:
1 I’m not.  2 isn’t, it is.  3 he?, he is. 
4 isn’t she?, she isn’t.  5 aren’t, we aren’t. 
6 aren’t you?, I am.  7 they are.   
8 you?, I do.  9 doesn’t, it doesn’t.   
10 he?, he does.  11 doesn’t, she doesn’t. 
12 we do.  13 don’t, they don’t.

EXTRA ACTIVITY Ask students  
to work in pairs. Have them take turns 
reading the questions and answers in 
the tables in Activity 4. Tell them to 
practice the intonation for confirming 
something they are sure about  
or something they aren’t sure about. 
Remind them to be careful with the 
intonation and to answer with the 

LESSON 1

short answer structure. Walk around 
the classroom and monitor the 
activity, helping as needed.
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63LESSON 1

5 Have students complete the 
activity individually and check their 
answers in pairs. Close the activity by 
eliciting answers from volunteers.

Answers:
1 b  2 e  3 d  4 c  5 a

6 WRITING  Get students into pairs. 
Model the activity and give pairs time 
to brainstorm ideas. When everyone 
understands the instructions, have 
students write their conversations, 
marking the intonation pattern for the 

CLOSURE

tag questions. Monitor the activity 
walking around the classroom, 
helping as needed.

7 SPEAKING    Model the 
activity with a student, welcoming 
feedback from other students. Then 
have pairs get together into groups of 
four and present their conversations. 
Ask listeners to confirm their 
understanding and give feedback to the 
performing classmates. Monitor the 
activity walking around the classroom, 
helping as needed. Close the activity 
by eliciting the information pairs 
heard and eliciting corrections to 

common errors. You can use this 
activity as evidence of learning to 
build up your students’ portfolio.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency  
box and ask a volunteer to paraphrase the text. 
Elicit strategies students used to prepare their 
conversation for Activities 6 and 7 as well as  
ways in which those strategies helped them 
organize their written conversation and  
later on helped them with their performance. 

8 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Have students 
answer the questions individually.  
Then get students into groups to 
discuss on their learning experiences 
during this lesson.

  Have students sit quietly, then 
read the instructions out loud, asking 
students to complete each task before 
moving on. Monitor the activity and 
try to have the classroom as quiet as 
possible so students can really focus 
only on what they listen. Then have 
groups of four discuss the questions. 
Close the activity by eliciting answers 
from volunteers and then having a 
class discussion about the situations 
when the technique can help them.

For additional practice, refer students to the 
Workout on page 60. You can find the answers  
to this section on page 86.

FOLLOW UP Ask students to think 
of their favorite restaurant and make  
a list of why it is good, for example, 
their favorite dish, the prices, the 
atmosphere of the place, etc.

COMMON GOALS
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ASSESSMENT64

RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance 
Outstanding 
performance

The student can use 
vocabulary about 

places in a city.

The student cannot 

use vocabulary about 

places in a city.

The student can 

partially use 

vocabulary about 

places in a city.

The student can 

mostly use 

vocabulary about 

places in a city.

The student can use 

vocabulary about 

places in a city 

correctly.

The student can 
understand and create 

tag questions.

The student cannot 

understand or create 

tag questions.

The student can 

partially understand 

and create tag 

questions.

The student can 

mostly understand 

and create tag 

questions.

The student can 

understand and 

create tag questions 

correctly.

The student can use 
tag questions to 

confirm information.

The student cannot 

use tag questions to 

confirm information.

The student can 

partially use tag 

questions to confirm 

information.

The student can 

mostly use tag 

questions to confirm 

information.

The student can use 

tag questions to 

confirm information 

correctly.

The student can write 
a conversation about 

getting around the city 
to do activities.

The student cannot 

write a conversation 

about getting around 

the city to do 

activities.

The student can 

partially write a 

conversation about 

getting around the 

city to do activities.

The student can 

mostly write a 

conversation about 

getting around the 

city to do activities.

The student can  

write a conversation 

correctly about 

getting around the 

city to do activities.

The student can 
perform a role-play 

about getting around 
the city to do activities.

The student cannot 

perform a role-play 

about getting around 

the city to do 

activities.

The student can 

partially perform a 

role-play about 

getting around the 

city to do activities.

The student can 

mostly perform a 

role-play about 

getting around the 

city to do activities.

The student can 

perform a role-play 

correctly about 

getting around the 

city to do activities.

Date: Student’s name: Group:

Block 3, Lesson 1 Lesson outcome: Students role-play a conversation to get around the city.
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PREP  Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Have them play the 
game a second time if time allows.

1 VOCABULARY  Before starting 
the activity, review the types of 
restaurants to confirm comprehension 
and model the activity. Then get 
students into groups to complete the 
activity. Close the activity by eliciting 
examples of food for each type of 
restaurant from volunteers.

OPENING

Suggested answers:
A steak, escargot, champagne   
B hamburger, soda, French fries  C rice, 
pasta, salad  D coffee, tea, sandwich, 
muffins  E egg foo young, chow mein,  
rice, egg rolls  F salad, soup, lemonade, 
pasta, beef stew

2 LISTENING  12   Before 
starting the activity, draw students’ 
attention to the image and the 
questions and have pairs discuss 
possible answers and key words they 
may hear. Then play the audio and 
have them answer the questions 

individually and check them in pairs. 
Play the audio again as needed. Close 
the activity by eliciting answers from 
volunteers.

 GENERIC COMPETENCY 
Draw students’ attention to the competency box 
and ask a volunteer to read it out loud and 
paraphrase it. Have students work in groups to 
discuss the way they identified the main ideas in 
Activity 2. If appropriate, elicit other ways to 
infer conclusions. Close the activity by eliciting 
ideas from volunteers.

Answers:
1 The buffet.  2 Because of the great food, 
good service, and the price.  3 Her mom’s 
birthday.

AUDIO SCRIPT
Claudia: Could you recommend a fine dining 

restaurant around here?
Jorge: Hmm. There’s the French Connection  

on Main Street. It’s always busy. You have to 
make a reservation for that. It’s really 
expensive.

Claudia: It isn’t affordable, is it? What about a 
Chinese restaurant? The Chinese restaurants 
around here aren’t good, are they? 

Jorge: No, they aren’t. Oh! Wait, let me think. 
What’s the occasion?

Claudia: It’s my mom’s birthday dinner on 
Friday night. 

Jorge: She doesn’t like pizza, does she? 
Claudia: No, she doesn’t. She likes pasta.  

She likes Gino’s Italian pasta but it’s a lunch 
restaurant. It doesn’t open in the evenings, 
does it? 

Jorge: No, it doesn’t. There’s a nice buffet 
restaurant on Church Ave. next to the movie 
theater. The food is great. The service is good. 
And it’s not expensive.

Claudia: Thanks. We’ll go there.

LESSON 2
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3 GRAMMAR  Invite volunteers to 
read the example sentences out loud, 
focusing on the intonation of the tag 
questions. Model the activity. Then 
give pairs time to complete the 
activity, discussing their reasons for 
the answers they chose. Close the 
activity by eliciting answers from 
volunteers. Provide other examples. 
Refer students to the Language Guide 
on page 85 for further explanation  
and practice.

 LANGUAGE Draw students’ 
attention to the Language box and invite 
volunteers to paraphrase the text. Explain that 
aren’t I is used to sound in a polite way and this is 
the only case in which the tag question doesn’t 
follow the regular rules.

Answers:
1 affirmative  2 doesn’t  3 confirmation  
4 a real question

4 Model the activity by eliciting the 
reasons for the tag structure and 
invite volunteers to complete the first 
blank. Give students time to complete 
the tables individually or in pairs, 
whichever is best for your group. 
Have them check their answers 
reading the statements out loud in 
pairs. Close the activity by eliciting 
answers from volunteers.

Answers:
1 are  2 is  3 isn’t  4 she  5 aren’t   
6 are you  7 do  8 does  9 he   
10 does  11 do  12 do they

5 Before starting the activity, review 
the structure and importance of 
intonation in tag questions. Ask a 

DEVELOPMENT

student to read out loud the text  
with the correct intonation. Then 
have students complete the questions 
individually or in pairs, whichever  
is best for your group. Have them 
check their answers in small groups. 
Close the activity by eliciting questions 
and answers from volunteers.

Answers:
1 does it, No, it doesn’t.  2 do they, Yes, 
they do.  3 is it, Yes, it is.  4 are they,  
Yes, they are.  5 do they, Yes, they do.

LESSON 2

EXTRA ACTIVITY Invite students 
to read the text again and write down 
three more questions about the Vegan 
Venue. Then have them work in pairs 
and ask each other the questions 
about the burger joint. Tell students  
to use the correct intonation while 
making questions.
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6 WRITING  Invite a volunteer to 
paraphrase the instructions and draw 
students’ attention to the guidelines. 
Model the activity with a volunteer. 
When everyone understands the 
instructions, get students into pairs 
and give them time to create their 
conversations. Monitor the activity 
walking around the classroom, 
helping as needed. If time allows, have 
pairs exchange their work to give and 
receive feedback.

CLOSURE 7 SPEAKING    Before starting 
the activity, encourage pairs to 
practice their conversation, focusing 
on the intonation patterns of the tag 
questions. Then have two pairs get 
together in a small group and take 
turns presenting their conversations. 
Close the activity by having pairs give 
and receive feedback focusing on  
the guidelines and the intonation 
patterns. You can use this activity as 
evidence of learning to build up your 
students’ portfolio.

 GENERIC COMPETENCY 

Draw students’ attention to the competency box 
and have a volunteer paraphrase the text. Invite 
small groups to discuss how they considered 
others’ opinions in Activities 6 and 7 when 
giving feedback. Close the activity by eliciting 
comments from volunteers. 

8 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to reflect 
on their performance and improve 
their work. Have them complete the 
table individually and compare their 
answers in pairs. Encourage them  
to develop strategies to improve in 
future lessons. Close the activity by 
eliciting strategies from volunteers.

  Draw students’ attention to the 
table and ask them to reflect on the 
questions. Set a time limit and have 
them walk around the classroom, 
asking and answering questions. 
Then have small groups discuss the 
results of their questionnaire and  
the final question. Close the activity 
by eliciting answers from volunteers.

For additional practice, refer students to the 
Workout on page 64. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to think 
of a party they have gone to or 
organized and to make a list of the 
things that were needed for the party, 
for example, the food, the music, the 
invitations, etc.

COMMON GOALS

LESSON 2
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ASSESSMENT68

RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding 
performance

The student can 
identify different types 

of restaurants. 

The student cannot 

identify different 

types of restaurants.

The student can 

identify different 

types of restaurants 

somewhat accurately.

The student can 

identify different 

types of restaurants 

mostly accurately.

The student can 

identify different 

types of restaurants 

accurately.

The student can 
understand and 

create negative tag 
questions.

The student cannot 

understand and 

create negative tag 

questions.

The student can 

understand and 

create negative tag 

questions somewhat 

accurately.

The student can 

understand and 

create negative tag 

questions mostly 

accurately.

The student can 

understand and 

create negative tag 

questions accurately.

The student can use 
negative tag questions 

to ask and answer 
questions about 

restaurants.

The student cannot 

use negative tag 

questions to ask and 

answer questions 

about restaurants.

The student can use 

negative tag 

questions to ask and 

answer questions 

about restaurants 

somewhat accurately.

The student can use 

negative tag 

questions to ask and 

answer questions 

about restaurants 

mostly accurately.

The student can use 

negative tag 

questions to ask and 

answer questions 

about restaurants 

accurately.

The student can write  
a conversation asking  

for a restaurant 
recommendation.

The student cannot 

write a conversation 

asking for a restaurant 

recommendation.

The student can write 

a conversation asking 

for a restaurant 

recommendation 

somewhat accurately.

The student can write 

a conversation asking  

for a restaurant 

recommendation 

mostly accurately.

The student can write 

a conversation asking 

for a restaurant 

recommendation 

accurately.

The student can  
role-play a 

conversation asking 
for a restaurant 

recommendation.

The student  

cannot role-play  

a conversation asking 

for a restaurant 

recommendation.

The student can 

role-play a 

conversation asking 

for a restaurant 

recommendation 

somewhat accurately.

The student can 

role-play a 

conversation asking 

for a restaurant 

recommendation 

mostly accurately.

The student can 

role-play a 

conversation asking 

for a restaurant 

recommendation 

accurately.

Date: Student’s name: Group:

Block 3, Lesson 2 Lesson outcome: Students role-play a conversation asking for and recommending  
a restaurant.
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PREP  Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Ask students  
to think of different categories and 
write them on the board. If necessary, 
provide vocabulary that might be 
helpful according to the categories 
they brainstormed. Model the activity. 
Have students play the game. If time 
allows, repeat it.

1 READING  Before starting 
Activity 1, have students use the 
images in the article to predict the 
topic and key vocabulary they might 
read. Ask them to share their ideas in 
pairs. Then model the activity with 
the first question. When everyone 
understands the instructions, have 
students complete the activity 
individually and check their answers 
in pairs. Monitor the activity walking 

OPENING

around the classroom, helping as 
needed. Close the activity by eliciting 
correct answers from volunteers and 
key information from the text that 
confirms the answers. Help students 
with any new vocabulary before 
moving on.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency  
box and invite a volunteer to read it out loud  
and ask another volunteer to paraphrase the 
text. Have students discuss in small groups  
how they applied the techniques listed in the 
box to identify specific information in the text. 
Encourage them to consider how they could use 
them better in the future. Then invite volunteers 
from each group to share their ideas.

Answers:
1 Yes, it does.  2 No, they didn’t.   
3 Yes, there are.  4 Yes, they did.   
5 Yes, I would.

EXTRA ACTIVITY If time allows, 
get students into pairs and have  
them take turns reading the text out 
loud. Encourage them to focus their 
attention on pronunciation, in 
particular on the intonation patterns 
of the questions and tags in the  
text. Monitor the activity walking 
around the classroom, helping with 
pronunciation as needed. Close the 
activity by inviting volunteers to read 
the text in front of the class.

LESSON 3
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2 GRAMMAR  Draw students’ 
attention to the example sentences 
and invite volunteers to read them  
out loud. Model the activity with the 
first rule. Have pairs identify the 
statement. When everyone 
understands the instructions, have 
pairs complete the rules, identifying 
the information in the appropriate 
example. Then have them check their 
answers in groups. Close the activity 
by eliciting the complete rules from 
volunteers.

Answers:
1 e, f  2 b, c, d  3 a

3 Referring students back to the 
rules in Activity 2, model the activity 
with the first question. When 
everyone understands the 
instructions, give students time to 
complete the tables individually or in 
pairs, whichever is best for your 
group. Then have them check their 
answers in small groups, encouraging 
them to focus on explaining how they 
applied the rules to complete the tag 
questions. Close the activity by 
inviting volunteers to read the 
complete statements out loud. Refer 
students to the Language Guide  
on page 85 for further explanation  
and practice.

Answers:
1 couldn’t  2 wasn’t  3 shouldn’t   
4 didn’t  5 shall  6 could  7 would 
8 did  9 were

EXTRA ACTIVITY Invite students 
to write a small conversation with the 
questions in the tables. Tell them to 
add short answers according to the 

DEVELOPMENT

rules of regular tag questions’ cases. 
Model the activity by giving a short 
answer for question number 1 in  
the tables.

4 Draw students’ attention to the 
chat and model the activity with the 
first question. When everyone 
understands the instructions, have 
students complete the activity 
individually and check their answers 
in pairs by reading the chat out loud. 
Monitor the activity walking around 
the classroom, helping as needed. 

Close the activity by inviting 
volunteers to read the chat out loud. 
Remind students of the correct 
intonation for each type of tag 
question. Deal with any questions 
before moving on.

Answers:
1 shall  2 would  3 could  4 isn’t   
5 shall

LESSON 3
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5 WRITING    Invite a 
volunteer to paraphrase the 
instructions. Elicit some ideas from 
volunteers for activities and different 
locations for a party. Then give pairs 
time to brainstorm party ideas and to 
write a chat to organize one. Monitor 
the two stages of the activity walking 
around the classroom, helping as 
needed. You can use this activity  
as evidence of learning to build up 
your students’ portfolio.

CLOSURE  DISCIPLINARY COMPETENCY 

Draw students’ attention to the competency box 
and invite a volunteer to say what it means, 
regarding the activity they have just carried out. 
Have pairs discuss how brainstorming ideas 
helped them organize and write the chat. Close 
the activity by eliciting suggestions from 
volunteers.

6 SPEAKING  Model the activity 
with the sample chat in Activity 4. 
Then have pairs take turns presenting 
their chats orally, with the listeners 
giving feedback or allow them to 

work with their cell phones to text 
their conversation. Monitor the 
activity walking around the classroom, 
helping as needed. Close the activity 
by eliciting the party ideas they heard 
about from volunteers and corrections 
to common errors.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Have them 
complete the table individually  
and compare their answers in pairs. 
Encourage them to develop strategies 
to improve in future lessons. Close the 
activity by eliciting from volunteers 
the areas they want to improve and 
strategies for achieving that.

  Ask students to brainstorm 
what they think harmony means and 
then to compare their ideas with the 
definition. Read the instructions and 
model the activity. Give students time 
to complete the activity individually. 
Ask them to compare answers in 
pairs. If appropriate, have students 
reflect on the questions and discuss 
them in groups. Monitor the activity 
walking around the classroom, 
helping as needed. Close the activity 
by eliciting answers from volunteers.

For additional practice, refer students to the 
Workout on page 68. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to look 
up for job vacancies and to bring a list 
of qualities required in those jobs.

COMMON GOALS

LESSON 3
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can 
understand and 
identify specific 

information from  
a text.

The student cannot 

understand or identify 

specific information 

from a text.

The student can 

partially understand 

and identify specific 

information from 

a text, but with 

significant errors.

The student can 

mostly understand 

and identify specific 

information from  

a text, but with  

minor errors.

The student can 

successfully 

understand and 

identify specific 

information from  

a text.

The student  
can understand  

and create complex  
tag questions with 

modal verbs and  
in simple past.

The student cannot 

understand or create 

tag questions with 

modal verbs and  

in simple past.

The student can 

partially understand 

and create tag 

questions with modal  

verbs and in simple 

past, but with 

significant errors.

The student can 

mostly understand 

and create tag 

questions with modal 

verbs and in simple 

past, but with  

minor errors.

The student can 

successfully 

understand and 

create tag questions 

with modal verbs  

and in simple past.

The student  
can write a chat  

about party plans.

The student cannot 

write a chat about 

party plans.

The student can 

partially write a  

chat about party 

plans, but with 

significant errors.

The student can 

mostly write a chat 

about party plans, but 

with minor errors.

The student can 

successfully 

write a chat about 

party plans.

The student  
can share party plans.

The student cannot 

share party plans.

The student can 

partially share party 

plans, but with 

significant errors.

The student can 

mostly share party 

plans, but with  

minor errors.

The student can 

successfully share 

party plans.

Date: Student’s name: Group:

Block 3, Lesson 3 Lesson outcome: Students write a chat using tag questions to make plans  
for a party.
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PREP  Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Model the activity. 
You could use other categories like 
historical people or famous painters. 
When everyone understands the 
instructions, get students into small 
groups and have them play the game. 
Repeat until everyone in each team 
has taken a turn. Monitor the activity 
walking around the classroom, 
helping as needed.

1 READING  Before starting 
Activity 1, elicit information from  
the instructions and the text format, 
inviting students to predict the type 
of information they expect to find  
in it. Model the activity with the first 
question. When everyone understands 
the instructions, have students 
complete the activity individually or 
in pairs, whichever is best for your 
group. After students compare their 

OPENING

answers in small groups, close the 
activity by eliciting answers from 
volunteers. Solve any doubts before 
moving on. Refer students to the 
Visual Glossary on page 89 for more 
vocabulary related to this topic.

 GENERIC COMPETENCY 
Draw students’ attention to the competency box 
and to the activity they’ve just carried out and 
ask a volunteer to make the connection between 
them to say what he or she thinks the text in the 
box means. Have students reflect on how they 
looked for specific information in Activity 1. 
Close the activity by eliciting strategies from 
volunteers. Have students write down the 
strategies they will use in the future.

Answers:
a 2  b 3  c 8  d 10  e 11  f 15

2 VOCABULARY  Draw students’ 
attention to the words in the box and 
model the activity. Have them 
complete the activity individually  
or in pairs, whichever is best for your 
group. Invite them to compare their 
answers in small groups. Consider 
having students use online dictionaries 
if appropriate to confirm their answers, 
following your class guidelines on 
dictionary use. Close the activity by 
eliciting answers from volunteers. 
Answer any questions before  
moving on.

Answers:
1 organized  2 responsible  3 healthy 
4 hard-working  5 friendly  6 problem 
solver

TL_TG4_p59_82_B3_051219.indd   73 12/5/19   6:07 PM



74 LESSON 4

3 GRAMMAR  Get students into 
pairs to explain the function of the 
expressions in the box. Then have 
them complete the activity. Refer them 
to Activity 1 to look for different 
examples. Elicit answers from 
volunteers. Refer students to the 
Language Guide on page 86 for 
further explanation and practice.

Answers:
1 because  2 in addition to   
3 illustrated by
Circled in black: Because I am healthy  
and strong, I can carry heavy things. I go  
to school in the mornings and therefore  
I am available to work at the shelter in the 
afternoons and weekends, so I don’t mind 
working long hours.
Underlined: I want to learn from you as 
well as contribute to your organization.  
I am organized and responsible. I have 
looked after my own pets and learned skills. 
Also, I’m an excellent problem solver. I have 
a great relationship with other people’s 
pets, too. In addition to that, I enjoy  
working hard.
Circled in red: I am organized and 
responsible as illustrated by awards  
I have received from my school for overall 
achievement. For example, I looked after  
my dog Chloe, when she was sick and my 
parents were away. I can carry heavy things, 
such as bags of pet food.

4 Draw students’ attention to the 
table and elicit the meaning and  
an example of the first connector. 
When everyone understands the task, 
get students into pairs to complete 
the table. Elicit answers and reasons 
from volunteers.

Answers:
1 Illustration  2 Cause and effect   
3 Addition  4 because  5 too

DEVELOPMENT

5 Draw students’ attention to the 
connectors in the box and model  
the activity with the first blank. Then 
have students complete the text 
individually and compare their 
answers in pairs. Elicit answers and 
reasons from volunteers.

Answers:
1 because  2 and  3 Also   
4 as well as  5 so

6 WRITING    Have a volunteer 
paraphrase the instructions and 

CLOSURE

model the activity. Get students  
into pairs and give them time to 
brainstorm ideas and write their 
application letter. You can use this 
activity as evidence of learning to 
build up your students’ portfolio.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and have them discuss ways to make written texts 
organized and formal with the use of connectors. 
Close the activity by eliciting suggestions from 
volunteers.

IT
�
Draw students’ attention to the IT box and 
have students review the tips on the website. 
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7 SPEAKING  Before class, create  
a sharing activity appropriate for your 
group, ensuring everyone has the 
opportunity to share their texts from 
Activity 6 in a safe and supportive 
environment. Larger groups may 
benefit from small group presentations. 
Tell students to get into groups and 
give them time to present their letter. 
Draw students’ attention to the Skills 
box and point out the importance of 
eye contact and voice volume when 
presenting or reading to the class.

 SKILLS Draw students’ attention  
to the Skills box and invite a volunteer to 
paraphrase the text. Have groups practice 
appropriate eye contact and volume for 
presentations with listeners evaluating their 
performance.

8 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to think 
about their performance and improve 
during the semester. Have students 
complete the activity individually  
and compare their answers in pairs. 

Close the activity by asking students 
what strategies could help them 
improve in the future.

  Ask students to reflect on their 
performance during this lesson and 
discuss with a classmate their 
achievements, what they can 
improve, and their qualities. Model 
the activity if appropriate. When 
everyone understands the 
instructions, have students complete 
the diagram in groups. Then give 
groups time to discuss the final 
question. Monitor the activity walking 
around the classroom, helping as 
needed. Close the activity by eliciting 
answers from volunteers.

For additional practice, refer students to the 
Workout on page 72. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to go to 
the Visual Glossary and think of an 
application letter for volunteering  
at a pet adoption event as homework.

COMMON GOALS
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PREP  Draw students’ attention to 
the instructions and ask them to 
paraphrase them. Model the activity 
by giving some examples of yes / no 
questions. Have students play the 
game in groups and repeat until 
everyone has had a turn or time runs 
out. The team with the most points  
at the end of the game wins. 

1 VOCABULARY  Before the 
activity, create a set of examples to 
confirm understanding of the words. 

OPENING

Invite a volunteer to read the 
instructions out loud. Model the 
activity with the first word. When 
everyone understands the instructions, 
have students complete the activity 
individually or in pairs, whichever is 
best for your group. If appropriate, 
have students use online dictionaries, 
following your class guidelines on 
dictionary use, to confirm their 
answers. Elicit correct answers from 
volunteers and reasons for their 
answers. Help with any doubts about 
the meaning of the words before 
moving on.

Answers:
1 P  2 N  3 P  4 N  5 P  6 N  7 P 
8 P  9 N

2 READING  Invite a volunteer to 
read or paraphrase the instructions. 
Get students into pairs and have  
them describe what they think is 
happening in the pictures. Model the 
activity by eliciting which image they 
think starts the story. Then give pairs  
enough time to discuss and record 
the possible sequence of events in the 
story. Then have them read the story 
in page 74 and make any required 
changes to their sequence. Close the 
activity by eliciting from volunteers 
the correct sequence and how they 
identified it.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and invite students to discuss the strategies they 
used to complete Activity 2. If appropriate, elicit 
how effective the strategies were and why those 
strategies helped them find the sequence of  
the story.

Answers:
A 4  B 6  C 5  D 1  E 2  F 3

EXTRA ACTIVITY Invite students 
to identify vocabulary words in the 
reading related to feelings. Tell them 
to get into pairs and classify the words 
into positive and negative. Then, as a 
class, brainstorm other positive and 
negative feelings they know.

LESSON 5
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78 LESSON 5

3 GRAMMAR  Draw students’ 
attention to the instructions and elicit 
the words in bold from the story. 
Model the activity with the first 
statement. When everyone 
understands the instructions, have 
students complete the activity 
individually or in pairs, whichever is 
best for your group. Then have them 
check their answers in small groups. 
Close the activity by eliciting answers 
from volunteers. Solve any doubts 
before moving on.

Answers:
1 T  2 T  3 F  4 T  5 F

4 Draw students’ attention to the 
table and remind them of the 
examples in bold from the text in 
Activity 2. Model the activity by 
eliciting the heading for the first 
group of sequencing words. Then  
give students time to complete the 
activity individually. Elicit answers 
from volunteers and confirm 
understanding of all the sequencing 
words before moving on. Refer 
students to the Language Guide  
on page 86 for further explanation  
and practice.

Answers:
1 To start  2 To continue  3 To interrupt 
4 To finish

EXTRA ACTIVITY If time allows, 
have students work in groups to 
create a chain story using the 
sequencing words from this class  
to connect the sentences. Give as 
much context and structure as 
appropriate for your group. Have 

DEVELOPMENT

them write the story on a separate 
piece of paper with each student 
creating a sentence and writing the 
sequencing word for the following 
sentence. Close the activity by 
inviting groups to share their stories.
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5 Before starting the activity, refer 
students to the table in Activity 4. 
Have them complete the activity 
individually or in pairs, whichever is 
best for your group. Invite them to 
check their answers reading the story 
out loud in small groups. Monitor  
the activity walking around the 
classroom, helping as needed. Close 
the activity by inviting volunteers to 
read the story out loud.

Answers:
1 First of all,  2 Then,  3 Suddenly, 
4 In the end,

6 WRITING    Read the 
instructions and model the activity 
with a story of your own. Give 
students time to complete their story. 
Design this task in a way that 
provides opportunity for feedback. 
Monitor the activity walking around 
the classroom and helping as needed. 
You can use this activity as evidence 
of learning to build up your students’ 
portfolio.

CLOSURE

 GENERIC COMPETENCY 

Draw students’ attention to the competency box 
and invite a volunteer to paraphrase the text. 
Have groups discuss how sequencing words 
helped them write a story and in which other 
types of texts would these words help them too. 
Close the activity by eliciting comments from 
volunteers.

7 SELF-ASSESSMENT  Remind 
students that self-assessment 
activities are opportunities to reflect 
on their work and improve during the 
semester. Have them complete the 
activity individually and compare 
their answers in pairs. Close the 
activity by eliciting strategies and 
areas to practice from volunteers.

  Have students think of a recent 
conflict they have had while working. 
Model the activity with an example  
if necessary. Give them time to write 
down their story. Then get students 
into groups of four to discuss why 
solving conflicts is an important skill 
to improve cooperation. Close the 
activity by eliciting answers from 
volunteers.

For additional practice, refer students to the 
Workout on page 76. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to look 
at the website in the IT box of the 
Cross Curricular project and read 
about how to write a cover letter.

COMMON GOALS
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ASSESSMENT80

RUBRIC

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspects Needs improvement Good performance Very good performance
Outstanding  
performance

The student  
can understand  

and use adjectives  
to describe feelings.

The student cannot 

understand or use 

adjectives to describe 

feelings.

The student can 

partially understand 

and use adjectives 

to describe feelings, 

but with significant 

errors.

The student can 

mostly understand 

and use adjectives to 

describe feelings, but 

with minor errors.

The student can 

effectively understand 

and use adjectives to 

describe feelings.

The student  
can understand and 

use sequencing words.

The student cannot 

understand or use 

sequencing words.

The student can 

partially understand 

and use sequencing 

words, but with 

significant errors.

The student can 

mostly understand 

and use sequencing 

words, but with  

minor errors.

The student can 

effectively understand 

and use sequencing 

words.

The student can use 
sequencing words  
and adjectives to 

describe feelings in  
a story about a day  
in his or her past.

The student cannot 

use sequencing 

words or adjectives to 

describe feelings in  

a story about a day  

in his or her past.

The student can 

partially use 

sequencing words 

and adjectives to 

describe feelings in  

a story about a day  

in his or her past, but 

with significant errors.

The student can  

mostly use 

sequencing words 

and adjectives to 

describe feelings in  

a story about a day  

in his or her past, but 

with minor errors.

The student can 

effectively use 

sequencing words 

and adjectives to 

describe feelings in  

a story about a day  

in his or her past.

The student  
can effectively share  
a story about a day  
in his or her past.

The student cannot 

share a story about a 

day in his or her past.

The student can 

partially share a story 

about a day in his 

or her past, but with 

significant errors.

The student can 

mostly share a story 

about a day in his 

or her past, but with 

minor errors.

The student can 

effectively share a 

story about a day in 

his or her past.

Date: Student’s name: Group:

Block 3, Lesson 5 Lesson outcome: Students write a story about a nice or bad day using  
sequencing words.
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can use 
vocabulary to talk 

about qualities.

The student cannot 

use vocabulary to talk 

about qualities.

The student can  

use vocabulary  

to talk about  

qualities, but with 

significant errors.

The student can use 

vocabulary to talk 

about qualities, but 

with minor errors.

The student can 

use vocabulary to 

talk about qualities 

effectively.

The student  
can understand  

an application letter.

The student cannot 

understand an 

application letter.

The student can 

understand an 

application letter, 

but with significant 

errors.

The student can 

understand an 

application letter, but 

with minor errors.

The student can 

understand an 

application letter 

effectively.

The student  
can understand  

and use connectors.

The student cannot 

understand or use 

connectors.

The student can 

understand and use 

connectors, but with 

significant errors.

The student can 

understand and use 

connectors, but with 

minor errors.

The student can 

understand and 

use connectors 

effectively.

The student can write 
an application letter 

describing his or  
her skills.

The student cannot 

write an application 

letter describing  

his or her skills.

The student can 

write an application 

letter describing his 

or her skills, but with 

significant errors.

The student can write 

an application letter 

describing his or  

her skills, but with 

minor errors.

The student can write 

an application letter 

describing his or  

her skills effectively.

Date: Student’s name: Group:

Block 3, Lesson 4 Lesson outcome: Students write an application letter for a job using connectors.
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ECOLOGY

For Activity 1, ask students to look 
at the website in the It box and  
read about cover letters. Get them 
in groups and tell them to label  
the parts of the cover letter in the 
activity. Elicit answers from 
volunteers.

IT
�
Draw students’ attention to the IT box.  
If possible, provide groups with time to 
review the information available on the 
website. 

Answers:
1, 4, 3, 5, 8, 6, 7, 2

Draw students’ attention to Activity 2,  
and give them time to brainstorm 
different jobs to apply. Once they 
have thought about a job, tell them 
to think of the necessary qualities 

for it and to write them in the table 
in Activity 3.

 SKILLS Draw students’ attention to 
the Skills box. Elicit examples of expressions of 
formal and informal letters.

For Activity 4, give students time  
to write their cover letter and to 
check it. Refer them to Activities 1 
to 3 to verify that nothing is missing. 
Ask them to proofread their letters 
in pairs to check grammar and 
punctuation.

 LANGUAGE Draw students’ 
attention to the Language box. Encourage  
them to create a checklist with these and other  
tips to review their texts.

In Activity 5, tell students to 
exchange their letter with a 
classmate and to give and receive 
feedback. Encourage them to share 
opinions respectfully. Invite them to 
follow their classmates’ feedback 
and apply it in Activity 6. 

After correcting their cover 
letter, draw students’ attention to 
the sample language in the sticky 
note. Set a time limit for students  
to do Activity 7. 

  SELF-ASSESSMENT RUBRIC 
Explain that they will reflect on 
their performance. Invite them to 
analyze the descriptions in the  
table and grade themselves. Then 
have them complete the phrases in 
Activity 9 individually. Get them 
into small groups to discuss how  
to improve their performance.
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Key concept: OBJECTIVITY

8282 COMMON GOALS
1 Start the class by asking students 
to reflect on the activities of the 
semester. Read the instructions and 
model the activity. Give students time 
to generate a list and complete the 
table individually. 

2 Encourage students to look at the 
activities they chose in Activity 1 and 
reflect on their performance during 
those activities. Model the task, 
reminding students to focus only  
on the two chosen activities.  
When everyone understands the 
instructions give students time to 
check the aspects they consider 
affected their performance.

3 Have a volunteer paraphrase the 
instructions. Model the activity with 
your own example. Then get students 
into small groups to complete the 
activity. Monitor walking around the 
classroom, helping as needed. Close 
the activity eliciting a summary  
of the conclusions each group came 
to in their discussions to improve 
cooperation in school. After the 
discussion, ask students to identify 
the main actions to improve 
cooperation and write them down  
on a poster. You could ask them to use 
cutouts or drawings to decorate the 
poster. Paste it on the classroom 
where everyone can see it so students 
do not forget which actions are 
important for improving cooperation.

4 Have students read the questions 
and confirm understanding. Give 
groups time to answer them. Ask 
them to think carefully about every 
time they have worked in groups. 
Guide them to understand that 
objectivity is an important tool  

to improve personally and that a 
personal improvement helps everyone 
in a team. Close the activity by 
eliciting answers from volunteers  
in each group.

Draw students’ attention to the For Your Life box. 
Ask them to discuss the information and give  
their own opinion in pairs. Have volunteers  
share their opinions with the class. Close the 
activity by asking students to come to a conclusion 
and provide useful comments.

FOR YOUR LIFE
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