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BLOCK 3 59

MAKING A DIFFERENCE
GENERAL OUTCOME

SPECIFIC OUTCOMES
•  Students will perform a short 

conversation about how their 
family and they used to be  
and the things they used to do.

•  Students will write about what 
they could and couldn’t do  
in the past.

•  Students will write an 
anecdote about an event that 
happened at school or at  
a relative’s work.

•  Students will write a 
conversation asking and 
answering questions about  
a past event.

•  Students will write and tell  
a story about past events.

LANGUAGE CONTENTS

By the end of this block, students will be able to compare past and present lifestyles, write about past abilities, 
write an anecdote about the past, write a conversation about a past event, and write a story narrating  
past events.

Vocabulary: Old devices  
and activities, abilities,  
past anecdotes, extreme sports, 
equipment, accidents, 
paleontology and plants

Grammar: Used to / didn’t  
use to, could / couldn’t, past 
progressive affirmative and 
negative, past progressive 
interrogative (Yes / No questions 
and Wh– questions), simple  
past and past progressive
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COMPETENCIES

4. The student listens, interprets, and communicates messages 
relevant to different contexts by using appropriate means, 
codes, and tools. Lessons 2 and 5

GENERIC
1. The student identifies, commands, and interprets the ideas, data, 
and explicit and implicit concepts in a text considering the context 
where it was generated and received. Lessons 1, 3, and 4
11. The student communicates in a foreign language through logical 
speech, oral or written, consistent with the communicative situation. 
Lessons 1, 2, 3, 4, and 5

DISCIPLINARY

SKILLS

OTHER LEARNING AREAS
Cross-curricular contents
Use skills in reading, oral, and written expression to 
create a class book of anecdotes about this semester. 
This project involves developing the professional skill 
Communicating and Influencing: Building 
Collaborative Relationships.

Self-regulation skills contents
This self-regulation block develops the concept of 
ability to change to reflect on how they behaved in  
the past and in the present.

ADDITIONAL RESOURCES
Student’s Digital Component:
SE Skills (Self-regulation) Block 3: Four worksheets for 
the key concept Ability to change
Grammar Drills Block 3: Used to / didn’t use to, could 
and couldn’t, past progressive affirmative and 
negative, past progressive interrogative (Yes / No 
questions and Wh– questions), simple past and past 
progressive
Flashcards Block 3: Old devices, Abilities
Video 3: Throwback to the ’80s and Video activities 
pages
Class audios 9-11

Teacher’s Digital Component:
Student’s Book with answers Block 3
Test Generator Block 3
Grammar Posters Block 3: Used to / Could Past 
progressive affirmative, negative, and interrogative, 
Past progressive and simple past
SE Skills (Self-regulation) Block 3: Teaching notes for 
students’ Ability to change worksheets
Students’ Grammar Drills Block 3 with answers
Students’ Flashcards Block 3
Video 3: Throwback to the ’80s and Video activities 
pages with answers
Class audios 9-11

LISTENING
•  Listening for main idea
•  Listening to identify main events
•  Understanding a text using graphic support

SPEAKING
•  Talking about the differences between past and 

present lifestyles
•  Talking about past abilities
•  Sharing anecdotes
•  Asking and answering questions about an event  

in the past
•  Exchanging stories and asking questions

READING
•  Using cognates to understand a text
•  Reading to identify specific information

WRITING
•  Writing a paragraph comparing the past and  

the present
•  Classifying past abilities and writing about them
•  Writing an anecdote at school or work
•  Writing a conversation about a past event
•  Writing a story about past events
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61LESSON 1

PREP Get students into small 
teams. Draw their attention  
to the instructions and ask them to 
paraphrase them. Model the activity 
and encourage students to remember 
the events in their story. Once teams 
have finished, have them work with 
another team to tell their stories. Elicit 
the most amusing, original, or creative 
stories in the class.

1 VOCABULARY Get students 
into pairs. Give them some time to  

OPENING

do the activity. Have them check  
their answers with another pair. 
Check answers with the class. Close 
the activity by eliciting what they 
know about each object and to  
say how each has been replaced.

Answers:
A landline phone B letter C type writer 
D TV E camera F cassette

2 LISTENING 9  Before doing 
the activity, draw students’ attention 
to the question and the possible 
answers. Play the audio for students 

to get the main idea and answer the 
question.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
after they finish answering the question. Elicit as 
much information as possible about the text; 
who the speakers are, the possible setting(s), 
the tone of the conversation, etc.

Answer:
1 c

AUDIO SCRIPT
Grandpa: What are you doing, Martha?
Martha: I’m texting a friend, grandpa.
Grandpa: In my days, we used to write letters.
Martha: Did you?
Grandpa: Yes! I used to write my letters on an 

old typewriter I had. And I used to take them 
to the post office and send them. It was 
exciting to wait for a reply.

Martha: And how long did it take to get an 
answer?

Grandpa: Several days. I didn’t care. I used  
to be patient. But now I’m impatient! Now  
I send emails.

Martha: What else was different, grandpa?
Grandpa: My generation didn’t take photos 

with our telephones! We had cameras. And 
we didn’t use to spend hours playing video 
games, like you do. We used to do other 
things. I was a bookworm. I used to read 
three books a week. But I don’t read so  
much now.

Martha: Did you have television?
Grandpa: Yes, of course we did, but television 

used to be in black and white when I was 
young. And I didn’t use to watch a lot of TV.

Martha: How boring!
Grandpa: And we didn’t use to have cell 

phones. We just had landline phones.
Martha: Oh! I couldn’t live without my  

cell phone!
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3 GRAMMAR Draw students’ 
attention to the examples and have 
volunteers read each one out loud. 
Encourage them to use appropriate 
pronunciation. Have them do the 
activity individually and then check 
the answers in pairs. Refer students 
to the Language Guide on page 84 for 
further explanation and practice.

Answers:
1 past 2 regularly 3 simple form  
4 different

 LANGUAGE Draw students’ 
attention to the Language box. Get them into 
small groups to discuss the information. Encourage 
students to provide examples from their own life 
using the structure. Volunteers can share their 
answers with the class. 

4 9  Draw students’ attention  
to the tables. Model the activity with 
the first sentence. Have them 
complete the activity individually. 
Encourage early finishers to compare 
their answers with a classmate. 
Monitor the activity walking around 
the classroom and providing help. 
Play the audio again and have 
volunteers share the answers with  
the class. Close the activity by asking 
students to retell the conversation 
from Activity 2.

Answers:
1 take 2 used to, do 3 I, used to, three 
books a week. 4 didn’t use to 5 didn’t 
use to, watch 6 didn’t use to, cell phones.

EXTRA ACTIVITY If time allows, 
get students into groups. Ask them to 
compare how life in the past was and 
how it is now. Suggest them to talk 
about music, technology, or any other 

DEVELOPMENT

topic that might be of the students’ 
interest. Monitor the activity walking 
around the classroom and providing 
help. Give them enough time to 
discuss. Have volunteers share their 
answers with the class. 

5 WRITING Before doing the 
activity, get students into pairs to  
read the different topics and discuss 
with their classmate which one they 
would choose and why. Give students 
enough time to write their paragraph 

CLOSURE

LESSON 1

individually. Monitor the activity 
walking around the classroom and 
providing help. Encourage early 
finishers to exchange paragraphs 
with a classmate and to give and 
receive feedback. 

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency  
box, ask them to re-read their writing and  
make sure the topic they chose is consistent 
throughout the complete paragraph. Explore 
with them how important consistency in  
writing is. 
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63LESSON 1

6 SPEAKING  Give students 
time to practice reading their 
paragraphs out loud. If necessary, 
record their interaction for them  
to review their performance. Give 
students enough time to do the 
activity. Get students into groups of 
four to share their texts. Monitor the 
activity walking around the classroom 
and providing help. Encourage them 
to give and receive feedback. Close 
the activity by asking students to 
mention how many similarities they 
found with their partners. You can use 
this activity as evidence of learning to 
build up your students’ portfolio.

7 SELF-ASSESSMENT  
Draw students’ attention to the 
self-assessment table and explain 
what each heading refers to. If 
necessary, model the activity. Remind 
them that self-assessment activities 
are opportunities to think about their 
performance and improve during the 
semester. Encourage them to evaluate 
their work honestly. Have students 
complete the self-assessment 
individually. Get students into groups 
to have a conversation about their 
performance during this lesson.

 Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Model the activity 
by choosing a sentence. Give 
students enough time to do the 
activity individually. Get them into 
pairs to discuss the sentences they 
checked. Set a time limit for the 
discussion and monitor the activity 
walking around and providing help  
as needed. When most pairs have 
finished their discussion, tell students 
to share their answers with another 
pair. Close the activity by reading the 
question and ask students to discuss 
it with their partners. Have volunteers 
share their answers with the class.

For additional practice, refer students to the 
Workout on page 60. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to go 
over their childhood photos and 
remember the things they were able 
to do when they were little and to 
make some notes about that as 
homework.

SELF-REGULATION
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ASSESSMENT64

RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance 
Outstanding 
performance

The student can 
identify different 

objects and mention 
what they are for.

The student cannot 

identify different 

objects and 

mention what they 

are for.

The student can 

identify different 

objects and mention 

what they are for with 

difficulty.

The student can 

identify different 

objects and mention 

what they are for with 

minor errors.

The student can 

correctly identify 

different objects and 

mention what they 

are for.

The student can get 
the main idea from 

a conversation when 
listening to it.

The student cannot 

get the main idea 

from a conversation 

when listening to it.

The student can get 

the main idea from  

a conversation with 

difficulty when 

listening to it.

The student can get 

the main idea from a 

conversation with 

minor errors when 

listening to it.

The student can 

accurately get the main 

idea from a 

conversation when 

listening to it.

The student can use 
used to / didn’t use to 

to talk about habits in 
the past.

The student cannot 

use used to / didn’t 
use to to talk about 

habits in the past.

The student can use 

used to / didn’t use to 

to talk about habits  

in the past with 

difficulty. 

The student can use 

used to / didn’t use to 

to talk about habits  

in the past with minor 

errors.

The student can 

successfully use  

used to / didn’t use to 

to talk about habits  

in the past.

The student can talk 
about how their family 

and they used to be 
and the things they 

used to do.

The student cannot 

talk about how their 

family and they 

used to be and  

the things they 

used to do.

The student can talk 

about how their 

family and they used 

to be and the things 

they used to do with 

difficulty.

The student can talk 

about how their 

family and they used 

to be and the things 

they used to do with 

minor errors. 

The student can 

successfully talk about 

how their family and 

they used to be and the 

things they used  

to do. 

Date: Student’s name: Group:

Block 3, Lesson 1 Lesson outcome: Students talk about how their family and they used to be and the 
things they used to do.
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PREP Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Model the activity 
with a volunteer. Remind them about 
the importance of taking turns to 
participate in the game. Monitor the 
activity walking around the classroom 
and providing help. Give students 
enough time to do the activity. Close 
the activity by asking them how easy 
or difficult it was for them to guess 
the activities.

1 READING Before doing the 
activity, draw students’ attention to 
the Language box and follow the 
recommendations addressed to you 
on the next column. Review with 
students what skimming is. Ask them 
to skim the text individually and circle 
the cognates they find. Give them 
enough time to do the activity. Have 
volunteers share their answers with 
the class. Encourage students to 
discuss how cognates may help them 
understand a text.

OPENING

 LANGUAGE Draw students’ 
attention to the Language box. If time allows, 
explain how romance languages like Spanish, 
Portuguese, and French share similar syntactic  
and lexical structures and that English has a lot  
of influence from these languages regarding 
vocabulary. Then explain that false cognates like 
library and actually, in Spanish mean biblioteca 
(not librería) and de hecho (not actualmente).

Answers:
Circled: famous, prodigy, dyslexia, 
difficulties, visuospatial, ability, apparently, 
essential, artistic, talent, creative, genius

2 Before doing the activity, get 
students into small groups to talk 
about what they know about 
Picasso and what they think they 
might read in the text. Draw their 
attention to the instructions and have 
them paraphrase them. Give them 
enough time to do the activity. 
Monitor the activity walking around 
the classroom and providing help. 
Encourage early finishers to compare 
their answers with a classmate. 
Volunteers share their answers with 
the class transforming the sentences 
they marked with a cross into correct 
ones. Check answers as a class. Close 
the activity by dealing with any new 
vocabulary.

 GENERIC COMPETENCY 
Draw students’ attention to the competency box 
and elicit how they can confirm their answers in 
the text. Encourage them to notice that they can 
use scanning to locate each ability mentioned  
in the text.

Answers:
Checked (3): 4 and 5 Crossed (✗): 1, 2, 
and 3

LESSON 2
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3 GRAMMAR Draw students’ 
attention to the instructions and ask 
them to paraphrase them. Have 
students do the activity individually. 
Monitor the activity walking around 
the classroom and providing help. 
Encourage early finishers to compare 
their answers with a classmate. Have 
volunteers share their answers with 
the class. Refer students to the 
Language Guide on page 85 for 
further explanation and practice.

Answers:
Underlined: He couldn’t read until he was 
eight. He couldn’t spell or write well.  
He couldn’t interpret letters and words. He 
couldn’t understand numbers. He couldn’t 
express himself well. He could draw. He 
could paint before he could talk. He could 
paint better than his father.  
1 T 2 F 3 T

4 Before doing the activity, get 
students into pairs to talk about what 
they know about Mozart. Model the 
activity using the first sentence. Give 
them enough time to do the activity. 
Monitor the activity walking around 
the classroom and providing help. 
Encourage early finishers to compare 
their table with a classmate and to 
give and receive feedback. Have 
volunteers review the answers with 
the class. Close the activity by having 
students discuss what they learned 
about Mozart.

Answers:
1 play, the harpsichord when he was 
four. 2 could, compose, pieces of music 
when he was five. 3 He, could, write 
down, music perfectly after hearing  
it once. 4 couldn’t, support, his family 

DEVELOPMENT

properly. 5 couldn’t, make, a steady living 
when he was an adult. 6 He, couldn’t, 
save, money for the future.

5 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Model the activity 
using the first sentence as example 
and emphasize the correct 
pronunciation for the negative form. 
Monitor the activity walking around 
the classroom and providing help. 
Encourage students to walk around 
the classroom and compare their 

LESSON 2

sentences with different classmates. 
Have volunteers share their answers 
with the class.

Answers:
1 couldn’t 2 could 3 couldn’t  
4 couldn’t 5 could
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6 WRITING  Before doing the 
activity, give some time for students to 
discuss what they remember about 
their childhood. Draw their attention 
to the table and model the activity with 
your own examples. Have students 
work individually to write the 
paragraph about them. Encourage 
them to use the structure in 
affirmative and negative forms. Give 
them enough time to do the activity. 
Monitor the activity walking around 
the classroom and providing help. If 
appropriate, have students exchange 

CLOSURE
paragraphs with a classmate to  
help each other with general 
understanding and grammatical 
errors. Close the activity by asking 
them to give feedback on their 
partner’s paragraph. You can use this 
activity as evidence of learning to 
build up your students’ portfolio.

7 SPEAKING Before doing the 
activity, give students some time to 
practice reading their paragraphs out 
loud. Get them into small groups and 
have them take turns reading their 
texts. Close the activity by asking 

students to nominate the most 
interesting paragraphs in their groups.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and elicit in which real-life situations they will 
need to talk about their abilities in affirmative 
and negative.

8 SELF-ASSESSMENT  
Draw students’ attention to the 
self-assessment statements. Remind 
them that self-assessment activities 
are opportunities to think about their 
performance and improve during the 
semester. Encourage them to evaluate 
their work honestly. Have students 
complete the self-assessment 
individually. Get them into pairs 
and encourage them to have a 
conversation about their performance. 

 Give students enough time to do 
the activity individually. Get them 
into small groups to discuss their 
answers. Set a time limit for the 
discussion and monitor walking 
around and providing help as needed. 
When most groups have completed 
their discussion, have students 
share their answers with the class.

For additional practice, refer students to the 
Workout on page 64. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to  
think of a funny, surprising, heroic,  
or interesting anecdote they 
experienced in the past as homework.

SELF-REGULATION

LESSON 2
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RUBRIC

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.

Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding 
performance

The student can 
identify cognates  

and use them  
to understand a text.

The student cannot 

identify cognates 

and use them to 

understand a text.

The student can 

identify cognates  

and use them to 

understand a text 

with difficulty. 

The student can 

identify cognates  

and use them to 

understand a text 

with minor errors.

The student can 

successfully identify 

cognates and use 

them to understand  

a text.

The student can read 
a text and get specific 

information.

The student cannot 

get specific 

information from 

reading a text.

The student can read 

a text and get specific 

information with 

difficulty.

The student can read 

a text and get specific 

information with 

minor errors.

The student can read 

a text and get specific 

information.

The student can write 
sentences describing 

past abilities using 
could / couldn’t.

The student cannot 

write sentences 

describing past 

abilities using could / 

couldn’t.

The student can write 

sentences describing 

past abilities using 

could / couldn’t with 

difficulty.

The student can write 

sentences describing 

past abilities using 

could / couldn’t with 

minor errors.

The student can 

correctly write 

sentences describing 

past abilities using 

could / couldn’t.

The student can write 
a paragraph describing 

his or her own  
past abilities using 

could / couldn’t.

The student cannot 

write a paragraph 

describing his or her 

own past abilities 

using could / couldn’t.

The student can 

write a paragraph 

describing his or her 

own past abilities 

using could / couldn’t 
with difficulty.

The student can 

write a paragraph 

describing his or her 

own past abilities 

using could / couldn’t 
with minor errors.

The student can 

correctly write a 

paragraph describing 

his or her own past 

abilities using could / 
couldn’t.

Date: Student’s name: Group:

Block 3, Lesson 2 Lesson outcome: Students write a paragraph about what they could and couldn’t  
do in the past.
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PREP Draw students’ attention  
to the instructions and ask them to 
paraphrase them. Before starting the 
activity, elicit the question form using 
could and write it on the board.  
Model the activity with a volunteer. 
Give students enough time to do the 
activity. Monitor the activity walking 
around the classroom and providing 
help. When time is up, have students 
get together with the ones that have 
similar answers. Have volunteers 
share their findings with the class.

1 READING Before starting the 
activity, elicit or review strategies for 
skimming texts, encouraging students 
to read down the page instead of 
across to push them to read quickly. 
Encourage them to answer questions 
about main information in the text 
using Wh– questions. Draw students’ 
attention to the instructions and ask 
them to paraphrase them. Have 
students do the activity individually, 
ask them to prepare their reasons for 
each answer. Then ask them to 

OPENING

compare answers in small groups. 
Elicit the most popular answers in the 
class. Close the activity by asking 
students to mention how they could 
have reacted in that situation.

 DISCIPLINARY COMPETENCY 
Draw student’s attention to the competency box. 
Get them into small groups to mention how 
answering the Wh– questions about the text 
helped them understand it better. 

EXTRA ACTIVITY If time allows, 
get students into small groups to talk 
about a similar situation to the one  
in Activity 1. Monitor the activity 
walking around the classroom and 
providing help.

2 VOCABULARY Before doing the 
activity, get students into groups to 
discuss the meaning of the words 
from 1 to 5 without looking at the 
options. Then give them some time to 
do the activity individually. Monitor it 
walking around the classroom and 
providing help. Encourage early 
finishers to compare their answers 
with a classmate. Close the activity 
discussing how the classroom 
environment is affected with 
situations like the one described in 
Activity 1.

Answers:
1 b 2 b 3 a 4 c 5 b

LESSON 3
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3 GRAMMAR Before doing 
Activity 3, draw students’ attention to 
the examples, model the pronunciation 
for the contractions. Give them some 
time to do the activity individually. 
Monitor it walking around the 
classroom and providing help. 
Encourage early finishers to compare 
their answers in pairs. Have 
volunteers check answers with the 
class providing other examples. Refer 
students to the Language Guide  
on page 85 for further explanation  
and practice.

Answers:
1 past 2 past 3 be

 LANGUAGE Draw students’ 
attention to the Language box. Remind them of 
the spelling rules to form –ing endings. Encourage 
them to provide examples using the verbs on 
pages 94 and 95 of their books.

4 Draw students’ attention to the 
tables and model the activity. Have 
them do the activity individually and 
check answers in pairs. Monitor 
walking around the classroom, 
providing help, and noting common 
errors. Elicit answers and corrections 
from volunteers.

Answers:
1 was inspecting 2 were emptying  
3 wasn’t standing 4 weren’t sitting  
and working

5 Before doing the activity, get 
students into small groups and give 
them some time to discuss what they 
think is happening in the pictures. 
Then encourage them to skim the text 
and get the main idea. Draw students’ 

DEVELOPMENT

attention to the instructions and ask 
them to paraphrase them. Monitor the 
activity walking around the classroom 
and providing help. When most 
students have finished the activity, 
invite volunteers to read the 
complete story.

Answers:
1 were standing 2 weren’t talking  
3 were looking 4 was lying 5 was 
trying 6 were coming 7 wasn’t crying

EXTRA ACTIVITY If time allows, 
get students into small groups to 
retell the story in Activity 5, but 
changing it in the part were it says 
what is inside the drain. Ask them to 
invent that part with any other details 
to make the story interesting. Invite 
groups to share their stories with the 
rest of the class. Close the activity by 
having students choose the most 
interesting story.

LESSON 3
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6 WRITING  Draw students’ 
attention to the instructions and ask 
them to paraphrase them. Before 
doing the activity, suggest 
brainstorming ideas about the 
elements their anecdote must include. 
Then have them write their anecdotes 
individually. If time allows, tell 
students to exchange texts with a 
classmate and to provide feedback 
about general understanding and 
grammatical errors. Monitor the 
activity walking around the classroom 
and providing help. You can use this 

CLOSURE
activity as evidence of learning to 
build up your students’ portfolio.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and ask them to discuss with a classmate how 
giving details to narrate events helps them get 
the message across.

7 SPEAKING Before starting the 
presentations, give students some 
time to practice reading their 
anecdotes out loud. Get them into 
pairs. Give them enough time  
to do the activity. Monitor walking 

around the classroom and providing 
help. Elicit from students the most 
interesting anecdotes in the class.

8 SELF-ASSESSMENT  
Draw students’ attention to the 
self-assessment statements. Remind 
them that self-assessment activities 
are opportunities to think about their 
performance and improve during the 
semester. Encourage them to evaluate 
their work honestly. Have students 
complete the self-assessment 
individually. Get them into groups 
and encourage them to have a 
conversation about their performance.

 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Model the activity 
by choosing a situation. Give them 
enough time to do the activity 
individually. Get them into pairs  
to discuss their answers to the 
questions. Set a time limit for the 
discussion and monitor the activity 
walking around the classroom and 
providing help. When most pairs have 
finished their discussion, have 
students share their answers with 
another pair. Close the activity by 
reading the last question and ask 
students to discuss it as a class.

For additional practice, refer students to the 
Workout on page 68. You can find the answers  
to this section on page 87.

FOLLOW UP Ask pairs of students 
to be prepared with a cell phone or 
with a voice recorder to record a 
conversation for the next lesson.

SELF-REGULATION

LESSON 3
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can read a 
text and give his or her 

opinion about it.

The student cannot 

read a text and give 

his or her opinion 

about it.

The student can read 

a text and give his or 

her opinion about it 

with difficulty.

The student can read 

a text and give his or 

her opinion about it 

with minor errors.

The student can 

correctly read a text 

and give his or her 

opinion about it.

The student can guess 
the meaning of new 

vocabulary from 
context.

The student cannot 

guess the meaning of 

new vocabulary from 

context.

The student can 

guess the meaning 

of new vocabulary 

from context with 

difficulty.

The student can 

guess the meaning of 

new vocabulary from 

context with minor 

errors.

The student can 

correctly guess the 

meaning of new 

vocabulary from 

context. 

The student can use 
the past progressive  
to talk about events 

that were in progress 
at a specific time in  

the past.

The student cannot 

use the past 

progressive to talk 

about events that 

were in progress at a 

specific time in  

the past.

The student 

can somehow 

successfully use the 

past progressive to 

talk about events that 

were in progress at a 

specific time in  

the past. 

The student can 

mostly successfully 

use the past 

progressive to talk 

about events that 

were in progress at a 

specific time in  

the past.

The student can 

successfully use the 

past progressive to 

talk about events that 

were in progress at a 

specific time in  

the past.

The student can write 
a paragraph describing 

an event that 
happened at school or 

at a relative’s work.

The student cannot 

write a paragraph 

describing an event 

that happened 

at school or at a 

relative’s work.

The student can write 

a paragraph 

describing an event 

that happened at  

school or at a relative’s 

work with errors.

The student can 

write a paragraph 

describing an event 

that happened 

at school or at a 

relative’s work with 

minor errors.

The student can 

successfully write a 

paragraph describing 

an event that 

happened at school or 

at a relative’s work.

Date: Student’s name: Group:

Block 3, Lesson 3 Lesson outcome: Students write an anecdote about an event that happened at 
school or at a relative’s work.
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PREP Elicit from students the rules 
for the game. Monitor the activity 
walking around the classroom and 
providing help. 

1 LISTENING 10  Encourage 
students to write down the key words 
they listen to, so they can get the 
main idea. Play the audio and elicit 
the main idea. Play the audio as  
many times as necessary for students 
to complete the activity. Have them 
check their answers in pairs.

OPENING

 DISCIPLINARY COMPETENCY 

Draw students’ attention to the competency  
box and ask them how writing key words helped 
them understand the main idea. 

Answers:
1 In 2003. 2 In a canyon in Utah.  
3 Yes, he was. 4 No, he didn’t.  
5 For 5 days. 6 No, they didn’t.

AUDIO SCRIPT
Andrea: Hi, Jonathan! You didn’t come to 

Miguel’s house yesterday. What were  
you doing?

Jonathan: I was watching a great movie. It was 
about a man who had a terrible climbing 
accident in 2003.

Andrea: I think I saw that. Where was he 
climbing? Was he climbing Mount Everest?

Jonathan: No, he wasn’t. He was canyoneering 
in a canyon in Utah. He was alone. He was 
rappelling down when a big boulder fell on 
his right hand. The boulder trapped his arm 
against the canyon wall.

Andrea: Ow! Why was he climbing alone? Isn’t 
that dangerous?

Jonathan: Yes, and he didn’t have a cell phone. 
He was trapped for five days.

Andrea: Five days! Were his family and friends 
looking for him all that time?

Jonathan: Yes, they were. But they didn’t know 
where he was. Helicopters were trying to find 
him too, but nobody knew exactly where to 
look. After five days in the canyon the man 
was hallucinating.

Andrea: I can imagine! And what was 
happening to his arm all this time?

Jonathan: It was decomposing!
Andrea: Ugh!
Jonathan: So he decided to cut it off with a 

pocket knife.
Andrea: Oh, no! What was he thinking!?
Jonathan: Well, it was amputate his arm or die, 

I suppose! You have to see the movie. It’s a 
true story about a man called Aron Ralston.

2 VOCABULARY Have students 
do the activity individually and check 
their answers in pairs. Refer students 
to the Visual Glossary on page 89 for 
more vocabulary related to this topic.

Answers:
A 2 B 3 C 4 D 1

3 GRAMMAR Draw students’ 
attention to the examples. Have them 
do the activity individually and check 
their answers in groups. Refer them  
to the Language Guide on page 86 for 
further explanation and practice.

Answers:
1 before 2 auxiliary verb

DEVELOPMENT
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74 LESSON 4
4 Draw students’ attention to the 
tables and model the activity with 
the first sentence. Have them do the 
activity individually and check their 
answers in pairs. Monitor walking 
around the classroom and providing 
help. Have volunteers share their 
answers.

Answers:
1 Was, climbing, he wasn’t, he was.  
2 Was, he wasn’t, he was. 3 Were, they 
weren’t, they were. 4 Where, was, he  
5 was 6 were

EXTRA ACTIVITY If time allows, 
get students into small groups to ask 
and answer questions about any 
extreme sport they have done or they 
know how it is done. Monitor the 
activity walking around the classroom 
and providing help. Volunteers share 
their answers with the class.

5 Draw students’ attention to the 
pictures and get them into pairs to 
predict the story. Elicit the story from 
volunteers. Model the activity with 
the first question, eliciting the rule 
from Activity 3 that applies. Get 
students to work individually and 
check their answers in pairs. Monitor 
the activity walking around the 
classroom and providing help. When 
most students have finished the 
activity, ask volunteers to read the 
conversation out loud. Close the 
activity by asking students to 
paraphrase the conversation.

Answers:
1 were, doing 2 skating 3 Was  
4 Was, wearing 5 wasn’t 6 sitting  
7 Was, bleeding 8 How 9 Was, talking

EXTRA ACTIVITY If time allows, 
get students into pairs to role-play the 
conversation. Model the activity using 
good communication skills and 
correct pronunciation. Give students 
enough time to do the activity. 
Monitor walking around the 
classroom and providing help. 
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6 WRITING  Draw students’ 
attention to the instructions and ask 
them to paraphrase them. Model the 
activity with a volunteer. Get students 
into pairs. Encourage them to think 
about an interesting and appealing 
topic for their conversation. Monitor the 
activity walking around the classroom 
and providing help. Encourage students 
to consider the target audience  
of their conversation so they can 
adapt their vocabulary. You can use 
this activity as evidence of learning to 
build up your students’ portfolio.

CLOSURE 7 SPEAKING If students have  
a cell phone to record their 
conversation, set some rules for using 
them. If it is not possible for each pair 
to record their conversation, have 
each pair present to the class. 
Encourage students to take notes to 
ask any follow-up questions or give 
feedback to their classmates at the 
end of their presentations.

 DISCIPLINARY COMPETENCY 
Draw students’ attention to the competency box 
and ask them whether it was easy or difficult  
to understand their classmates’ conversations.

IT
 
Draw students’ attention to the IT box and 
refer them to the website where they can get 
tips for recording a video. 

8 SELF-ASSESSMENT  
Draw students’ attention to the 
self-assessment questions and 
explain the activity. Remind them  
that self-assessment activities are 
opportunities to think about their 
performance and improve during the 
semester. Encourage them to evaluate 
their work honestly. Get students into 
groups and encourage them to have a 
conversation about their performance.

 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Model the activity 
with Aron Ralston’s accident. Get 
students into pairs and give them 
enough time to do the activity. Get 
them into small groups to compare 
and discuss their answers. Set a time 
limit for the discussion. Monitor the 
activity walking around the classroom 
and providing help. Close the activity 
by reading the last question and have 
students discuss it as a class.

For additional practice, refer students to the 
Workout on page 72. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to go to 
the Visual Glossary on page 89 and 
tell them to imagine the accidents 
that could happen if people do not 
wear the proper equipment for each 
sport and to come up with a 
conversation about an imaginary 
accident as homework.

SELF-REGULATION
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspect Needs improvement Good performance Very good performance
Outstanding  
performance

The student can get 
specific information 
from a conversation 
while listening to it.

The student 

cannot get specific 

information from a 

conversation while 

listening to it.

The student can get 

specific information 

from a conversation 

while listening to it 

with difficulty.

The student can get 

specific information 

from a conversation 

while listening to it 

with minor errors.

The student can 

correctly get specific 

information from a 

conversation while 

listening to it.

The student can 
identify vocabulary 
related to extreme 

sports and talk  
about them.

The student cannot 

identify vocabulary 

related to extreme 

sports and talk  

about them.

The student can 

identify vocabulary 

related to extreme 

sports and talk about 

them with difficulty.

The student can 

identify vocabulary 

related to extreme 

sports and talk about 

them with minor 

errors.

The student can 

correctly identify 

vocabulary related to 

extreme sports and 

talk about them.

The student can make 
questions in past 
progressive to ask 
about past events.

The student cannot 

make questions in 

past progressive 

to ask about past 

events.

The student can 

make questions in 

past progressive to 

ask about past events 

with difficulty. 

The student can 

make questions in 

past progressive to 

ask about past events 

with minor errors.

The student can 

successfully make 

questions in past 

progressive to ask 

about past events.

The student can write 
a conversation using 

past progressive to ask 
and answer questions 

about a past event.

The student cannot 

write a conversation 

using past progressive 

to ask and answer 

questions about a 

past event.

The student can 

write a conversation 

using past progressive 

to ask and answer 

questions about 

a past event with 

difficulty.

The student can write 

a conversation using 

past progressive 

to ask and answer 

questions about a 

past even with minor 

errors.

The student can 

successfully write a 

conversation using 

past progressive 

to ask and answer 

questions about a 

past event.

Date: Student’s name: Group:

Block 3, Lesson 4 Lesson outcome: Students write a conversation about a past event.

TL_TG2_p59_82_B3_161019.indd   76 10/14/19   1:18 PM



77

PREP Draw students’ attention to 
the instructions and paraphrase them. 
If it is a large class, get them into teams. 
Have volunteers from each team 
share the most unusual answers.

1 LISTENING 11  Have students 
predict the content of the text by 
looking at the photos and reading  
the heading of the article. Play the 
audio for students to confirm their 
predictions. Play it again for them to 
do the activity. Have students check 
their answers in pairs.

OPENING

 GENERIC COMPETENCY 

Draw students’ attention to the competency box 
and elicit how predicting what the story is about 
from the title and the pictures helped them 
understand it. 

Answers:
A 2 B 1

AUDIO SCRIPT
Plant-a-Tree Day Gets Creepy
It was plant-a-tree day last week. High school 
students from all over the state took part. Luis 
Alberto Guzmán was planting a sapling on a 
hillside a few kilometers from his school in 
Saltillo, Coahuila when his spade hit something 

hard. He knelt down. He was removing stones  
to make enough room for the roots when he 
unearthed something white. “It wasn’t a stone. 
It was an animal skull! And it was large!” said 
Luis Alberto Guzmán. “My friends were planting 
trees nearby when I called them over to look.  
We showed the skull to the teacher and she 
immediately phoned the local natural history 
museum,” he added.

The students were taking some photos while 
they were waiting for the experts to arrive. The 
experts finally arrived and they examined  
the skull. It was the skull of an ice-age bear!  
The experts were excavating for more bones 
while everyone was watching. Over the next few 
weeks, paleontologists found many more bones 
(almost a complete skeleton). They estimated 
this skeleton was 12,000 years old. Luis Alberto 
Guzmán is now a local celebrity. “Wow,” he said, 
“I was only planting a tree when I found it!”

EXTRA ACTIVITY If time allows, 
play the audio again and pause it from 
time to time for students to repeat 
after it to practice intonation and 
pronunciation. Give them time to 
practice by themselves and then,  
ask them to read the paragraph to a 
classmate so they provide feedback  
to each other. 

2 VOCABULARY Before doing 
Activity 2, review with students 
techniques to guess the meaning 
from context using the words in bold 
in the text. Get them into small 
groups to do the activity. Monitor the 
activity walking around the classroom 
and providing help. Encourage early 
finishers to check their answers in 
pairs. Have volunteers share their 
answers with the class.

Answers:
1 sapling 2 roots 3 paleontologist  
4 excavate 5 skeleton 6 skull

LESSON 5
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3 GRAMMAR Get students into 
pairs to look for the sentences 
containing while and when in the text 
in Activity 1. Model the activity with 
the first rule. Monitor walking around 
and providing help. Encourage early 
finishers to check their answers in 
pairs. Elicit answers from volunteers. 
Add more examples to help clarify 
any questions.

Answers:
Underlined: Luis Alberto Guzmán was 
planting a sapling on a hillside a few 
kilometers from his school in Saltillo, 
Coahuila when his spade hit something 
hard. He was removing stones to make 
enough room for the roots when he 
unearthed something white. My friends 
were planting trees nearby when I called 
them over to look. The students were taking 
some photos while they were waiting for 
the experts to arrive. The experts were 
excavating for more bones while everyone 
was watching. I was only planting a tree 
when I found it! 1 T 2 F 3 T  
Correction: In the when clauses, a 
progressive (longer) action is interrupted  
by a past action.

 LANGUAGE Draw students’ 
attention to the Language box. Get them into pairs 
to identify the two verb tenses and ask them to 
discuss how similar the uses are in their language. 

4 Draw students’ attention to the 
tables and model the activity with  
the first sentence. Have them 
complete the tables individually and 
check their answers in pairs. Monitor 
the activity walking around the 
classroom and providing help. Check 
answers as a class. Close the activity 
by encouraging students to provide 
more examples. Refer them to the 

DEVELOPMENT

Language Guide on page 86 for 
further explanation and practice.

Answers:
1 was planting 2 was removing, 
discovered 3 were planting, called  
4 were taking some photos, were waiting  
5 were excavating, was watching.

 LANGUAGE Draw students’ 
attention to the Language box. Get them into 
pairs to read and discuss. Encourage them to 
experiment changing the order of the clauses from 
the sentences in Activity 4. Monitor the activity 
walking around the classroom and providing help. 
Volunteers share their answers with the class. 

5 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Model the activity 
with the first sentence. Have students 
work individually and check their 
answers in pairs. Monitor the activity 
walking around the classroom and 
providing help.

Answers:
1 were talking, interrupted 2 was 
collecting, started 3 was picking up,  
was cutting 4 was installing, fell  
5 were working, were collecting
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6 WRITING  Model the 
activity by reading each of the 
instructions and providing an example 
for each. Get students into pairs. 
Encourage them to write down key 
words that can help them write a 
well-sequenced story. Give them 
enough time to do the activity. 
Monitor walking around the classroom 
and providing help. Encourage them 
to provide feedback on grammar, 
spelling, and vocabulary so they can 
write the final version of their story. 
You can use this activity as evidence 

CLOSURE
of learning to build up your students’ 
portfolio.

7 SPEAKING Before doing the 
activity, give students enough time 
to practice reading their paragraphs 
out loud. Have them take turns 
reading their stories to their partner. 
Encourage them to be prepared to 
answer their partner’s questions. 
Monitor the activity walking around 
the classroom and providing help. 
Elicit the most interesting stories  
in the class.

 DISCIPLINARY COMPETENCY 

Draw students’ attention to the competency box. 
Ask pairs how providing specific information can 
help them understand stories and the sequence 
of the events in them. 

8 SELF-ASSESSMENT  
Draw students’ attention to the 
self-assessment table and explain the 
activity by modeling it. Remind them 
that self-assessment activities are 
opportunities to think about their 
performance and improve during the 
semester. Encourage them to evaluate 
their work honestly. Have students 
complete the self-assessment 
individually. Get them into pairs 
and encourage them to have a 
conversation about their performance.

 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Model the activity 
by answering the first question. Give 
students enough time to do the 
activity individually. Get them into 
small groups to discuss their answers. 
Set a time limit for the discussion and 
monitor the activity walking around 
the classroom and providing help. 
When most groups have finished their 
discussion, have them share their 
answers with another group. Close 
the activity by reading the last 
question and encourage a class 
discussion.

For additional practice, refer students to the 
Workout on page 76. You can find the answers  
to this section on page 87.

FOLLOW UP Ask students to 
remember the events, stories, or 
anecdotes they have experienced this 
semester and tell them to write them 
on a list as homework.

SELF-REGULATION
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Assess your students by circling the descriptors that correspond to their performance 
during this lesson.

Notes: 

Aspects Needs improvement Good performance Very good performance
Outstanding  
performance

The student can match 
information to graphic 
support after reading 

and listening to a text.

The student cannot 

match information to 

graphic support after 

reading and listening 

to a text.

The student can 

match information 

to graphic support 

after reading and 

listening to a text 

with difficulty.

The student can 

match information to 

graphic support after 

reading and listening 

to a text with minor 

errors.

The student can 

correctly match 

information to 

graphic support after 

reading and listening 

to a text.

The student can get 
the meaning of some 
words from context.

The student cannot 

get the meaning of 

some words from 

context.

The student can get 

the meaning of some 

words from context 

with difficulty.

The student can get 

the meaning of some 

words from context 

with minor errors.

The student can 

correctly get the 

meaning of some 

words from context.

The student can tell 
the difference between 

using when and while 
to narrate events.

The student cannot 

tell the difference 

between using when 

and while to narrate 

events.

The student can  

tell the difference 

between using when 

and while to narrate 

events with difficulty.

The student can 

tell the difference 

between using when 

and while to narrate 

events with minor 

errors.

The student can 

successfully tell the 

difference between 

using when and while 

to narrate events.

The student can write a 
story using past tenses.

The student cannot 

write a story using 

past tenses.

The student can write 

a story using past 

tenses with difficulty.

The student can  

write a story using 

past tenses with 

minor errors.

The student can 

correctly write a story 

using past tenses.

Date: Student’s name: Group:

Block 3, Lesson 5 Lesson outcome: Students write a story about past events.
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READING, ORAL, AND WRITTEN EXPRESSION

Have students share the events, 
anecdotes, or stories from the 
semester as a class. Encourage 
participation from all the students 
by having a volunteer say the event, 
then choose another student to 
start the narration and then have 
him or her choose a classmate 
to complete the narration.

Give students some time to do 
Activity 1. Monitor the activity 
walking around the classroom, 
providing help.

Draw students’ attention to the 
instructions for Activity 2 and ask 
them to paraphrase them. Elicit 
from students the structure and 
rules for making questions. Get 
them into small groups to do the 
activity. You may suggest forming 
circles and taking turns asking 
questions and sharing experiences. 

For Activity 6, give students 
enough time to write their final 
version and to make a cover for 
their class book.

For Activity 7, agree with 
another teacher to spare some class 
time for your class to share their 
book. Encourage both classes to be 
respectful and to be eager to learn 
collaboratively.

 SELF-ASSESSMENT RUBRIC 
Draw students’ attention to the 
table. Invite them to analyze the 
descriptions in the table and grade 
themselves. Then have them 
complete the phrases in Activity 9 
individually. Get them into small 
groups to discuss how to improve 
their performance. Monitor the 
activity walking around the 
classroom and providing help.

Monitor the activity walking around 
the classroom and providing help.

 SKILLS Draw students’ attention to 
the Skills box and have them paraphrase the text. 
Elicit the importance of being respectful. 

Encourage students to do Activities 
3 and 4 making use of their notes 
from the previous activities. Ask 
them to do a final review of all the 
information they need to include 
and encourage them to add details 
they think might help them produce 
their final version.

Have students do Activity 5. 
Encourage groups to give feedback 
according to the audience they 
pretend to reach with their class 
book. Suggest making any 
necessary changes.
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Key concept: 
ABILITY TO CHANGE

8282 SELF-REGULATION

1 Draw students’ attention to the 
instructions and ask them to 
paraphrase them. Elicit from students 
which grammatical structure will 
help them complete the task. 
Encourage them to reflect on their 
lives and write down the information 
they would like to share with their 
classmates. If necessary, model the 
activity using your own information. 
Monitor the activity walking around 
the classroom and providing help.

2 Draw students’ attention to the 
table and model the activity using the 
example. Give them enough time to 
do the activity. Monitor the activity 
walking around the classroom and 
providing help. Encourage students  
to review the information and make 
any necessary changes.

3 Get students into pairs. Have them 
answer the questions based on the 
information they wrote in Activity 2. 
Suggest thinking about detailed 
information they would like to share 
with their class in the next stage. 
Monitor the activity walking around 
the classroom and providing help.

4 Have students work as a class to 
talk about the experiences they wrote 
about in Activity 3. Encourage them 
to mention what changes they 
experimented and how they were 
able to cope with change. They can 
also provide reasons to why they 
think the ability to change is useful.

Draw students’ attention to the box. Ask them  
to discuss the information and give their own 
opinion. Volunteers share their answers with the 
class. Close the activity by asking students to make 
a conclusion and provide useful comments. 

FOR YOUR LIFE
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