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GENERAL OUTCOME
In this unit, students will explore and practice 
how to express rules and obligations. They will 
learn the modal verbs should, can, must, have to, 
and may; as well as the imperative form. They 
will also practice vocabulary related to parts of 
the body, safety signs, and prepositions of place. 
As students develop the afore mentioned 
contents, they will work to learn to express their 
feelings to achieve emotional health.

ATTITUDES
This unit fosters the development of the 
following attitudes:
•  The student communicates assertively and 

empathetically.
•  The student conducts himself / herself favoring  

a socially beneficial behavior.
•  The student is aware of the cultural diversity 

in his / her context, practicing tolerance.

To activate previous knowledge, carry out the 
activation activity provided. Before they start, 
draw students’ attention to the signs and elicit 
what the purpose of signs is and where they can 
find them. Then read the instructions, get 
students into pairs, and give them some time  
to discuss the questions while you monitor 
encouraging them to speak in English all the time.
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READING
Elicit from students that keywords represent the 
main idea of a text. Tell them that identifying 
keywords before reading a text is important 
because it helps them understand the general 
idea and purpose of what they are about to read. 
Then have them share some strategies they use 
to recognize keywords such as reading the title 
(they often appear there); skimming the text to 
look for repeated words or synonyms; looking 
for names, dates, locations, facts, and figures, etc. 
Draw students’ attention to the illustrations and 
ask them to use their prior knowledge to predict 
what the text will be about. Then ask one 
volunteer to read the instructions out loud and 
give students some minutes to underline 
keywords using the strategies they suggested.

DISCIPLINARY COMPETENCY 10
The student identifies and interprets the general 
idea and direction of a text in a foreign language 
using background knowledge, non-verbal elements, 
and context.
In this activity, students practice understanding 
the general sense of the text by using their 
previous knowledge to identify words and 
phrases related to the topic and making use of  
non-verbal elements like icons.

  To support students in learning vocabulary 
related to the topic of this lesson, you can use  
the flashcard Body Parts, available in both the 
Student’s and Teacher’s Digital Components. 
You could, for example, have students mention  
a good habit to take care of each part of the body 
on the flashcard.
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brain

teeth

lungs

heart

muscles

bones
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SPEAKING
Now that students have learned and practiced 
vocabulary related to the parts of the body and 
the use of the modal verb should, they are able  
to ask for and give advice and recommendations 
related to healthy habits. Get students into small 
groups and give them some time to use the modal 
verb should in its affirmative, negative, and 
interrogative forms while they exchange their 
answers from the previous activity.

GENERIC COMPETENCY 4.2
The student applies different communication 
strategies according to his / her peers, the context 
in which he / she is located, and the objectives  
he / she is pursuing.
This activity allows students to use the language 
target just practiced as a strategy for the 
communicative objective of asking for and 
giving recommendations and advice.

LIFE SKILLS
Get students into small groups and give them 
some minutes to exchange points of view while 
you monitor to check they are using the modal 
verb should to give recommendations. Make sure 
to promote respect and empathy within the 
groups and guide them to understand it is good 
for them to accept and express their emotions 
instead of repressing them, which is what we 
usually do with difficult or harmful emotions.

You should exercise regularly.

You shouldn’t drink alcohol or smoke.

You should control your stress.

You shouldn’t listen to loud music.

You should maintain a healthy weight.

You shouldn’t eat lots of fast food.

shouldn’t
should

should

should
shouldn’t

Students’ own answers.

You should protect your skin.

SET_TG2_p44_61_U3.indd   46 12/13/19   10:09 AM



U
N

IT
 3

 
LE

SS
O

N
 1

47

EXTRA PRACTICE
The Extra Practice activities will allow students 
to work with the vocabulary and grammar 
structures learned in this lesson. For extended 
practice, tell students: I can’t stop playing video 
games and it is affecting my social life. Invite 
them to give you advice using the modal verb 
should. Then encourage them to write a short 
paragraph on a sheet of paper in which they 
describe an imaginary health problem such as 
the one you used as an example. Tell them to 
hand you their sheets. Read each problem out loud 
and encourage the class to give recommendations 
and advice to solve them. After that, use the 
jigsaw strategy to promote collaboration and peer 
tutoring: assign one or two items to each of your 
students and give them time to work on them 
while you monitor to check. Once everybody 
finishes, ask them to go to the front by turns to 
elicit the answer of his / her item from their 
classmates. If necessary, encourage them to give 
hints or explanations to guide them.

  For further practice, students can complete 
the Grammar Drill for Unit 3, Lesson 1, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

You should maintain a healthy body weight.

you should.

we should.

we shouldn’t.

you should.

we shouldn’t.

You shouldn’t eat fast food. It is not good 
for your health.

You shouldn’t substitute water for soda.

Should I eat lots of veggies?

She should drink plenty of water.

You shouldn’t eat lots of sugar.

Should we include proteins in our breakfast?

You shouldn’t sleep less than 8 hours.

Should I learn to manage my stress?

Should I take vitamins?

Students’ own answers.
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LISTENING
Before working on this activity, write the 
following sentence on the board: Jane didn’t call 
me on my birthday. First, read it out loud without 
intonation or stress, transmitting no emotion. 
Then ask five different volunteers to read it, 
using different intonation and stress to convey 
the following emotions: sadness, anger, worry, 
surprise, and indifference. Each time, ask the 
class to identify the intonation of the sentence 
(falling or rising) and the words being stressed. 
Have students conclude that intonation and 
stress are very important for communication 
because they may add meaning to a message. 
Then play the audio, Track 06, once. Tell students 
to concentrate on the intonation and stress of 
words. Ask them: How do you think Sam feels? 
(frustrated, sad, disappointed). Then give them 
some time to read the questions in silence. Play 
the audio again for them to answer. Check orally. 
Next, explain that there are some general rules  
of intonation and stress. Draw their attention to 
the first Language Box and ask one volunteer  
to read the information included in it out loud. 
Play the audio, Track 07, and have the class 
work on the task. Finally, read the information 
included in the second Language Box out loud 
and play the audio, Track 08, for them to perform 
the activity.

  To support students in learning vocabulary 
related to the topic of this lesson, you can use  
the flashcard At a Hospital, available in both the 
Student’s and Teacher’s Digital Components.

Because they want information about 
donating blood.

The requirements for blood donors.

The nurse.
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WRITING
Get students into small groups. Suggest that they 
use electronic devices to research on regulations 
in different hospitals and encourage them to use 
a dictionary to look up unknown words. Monitor 
to check that they are using the modal verb can 
correctly.

DISCIPLINARY COMPETENCY 4
The student produces texts based on the normative 
use of the language, considering intention and 
communicative situation.
Now that students have learned and practiced 
the use of the modal verb can, they are able  
to produce sentences using it correctly to 
communicate rules and regulations.

SPEAKING
Have groups create attractive and colorful posters 
about rules that can be easily read on recycled 
cardboard or flipchart paper. Allow them to 
further research on the rules so they may be able 
to answer any question related to them. Get two 
groups together and encourage them to explain 
their rules to each other. Monitor while they 
exchange their information.

  As an aid to explain to your students the 
subject of this lesson, you can use the poster  
Can / Can’t, available in the Teacher’s Digital 
Component.

LIFE SKILLS
Get students into pairs to discuss if it is easy for 
them to express their emotions. Read the questions 
out loud to ensure comprehension and monitor 
to promote a respectful environment. When pairs 
finish working, as a class analyze why it is 
important to express emotions and needs.

c

e

a b d

Can

Can

give

can’t do

drink

can sit

can donate

Students’ own answers. Students’ own answers.
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EXTRA PRACTICE
The Extra Practice activities will allow students 
to work with the vocabulary and grammar 
structures learned in this lesson. For extended 
practice, get students into small groups and  
ask them to choose a board game or video game  
they are all familiarized with. Tell them that they 
must write six rules for the game they chose 
using can or can’t; for example, The pawn can 
only move forward. Once they have their rules 
ready, invite groups to the front to read them and 
encourage the rest of the class to guess which 
game’s rules they are describing. Invite students 
to go back to Activity 4 on pages 44–45 to check 
the uses of the modal verb can and how they 
should structure a sentence when using it. Elicit 
affirmative examples for each of the uses and 
encourage students to change the examples they 
said to the negative and interrogative forms. 
Then get them into pairs to work on the Extra 
Practice activities while you monitor to offer 
help, if required.

  For further practice, students can complete 
the Grammar Drill for Unit 3, Lesson 2, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

Yes, they can.

No, I can’t.

No, I can’t.

Can I help you?

Can I help you?

They can’t shout loudly in the hospital.

Can she come with me?

You can use a cell phone here. It is permitted.

Can I visit patients at night?

Nurses can take blood samples.

Can I drink water after donating blood?

Can we do physical activity after donating blood?

Can animals come inside the hospital?

No, they can’t.

No, I can’t.

can’t

can

can’t

can’t

can’t
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READING
Draw a two-column table on the board. In the 
right column, draw the following symbols: recycle 
(three arrows forming a triangle), female (a circle 
with a cross in its bottom), peace (a circle with a 
vertical line and downward sloping lines), love  
(a heart). Elicit their meanings from students 
and write them in the left column. Then invite 
them to draw some other symbols they are 
familiar with in the right column and write their 
meanings in the left. Write, on the top of the  
table, the word: Key as a title. Tell students that 
sometimes, keys are needed to help people 
understand the meaning of symbols. Also 
explain that sometimes symbols are used  
in signs to communicate a message. Draw their 
attention to Activity 2 and have them explain 
what the message in each of the signs is. Finally, 
explain that when we write, we also use a special 
kind of symbols called typographical. Elicit some 
examples (asterisks, bullets, punctuation marks, 
slashes and bars, etc.).

DISCIPLINARY COMPETENCY 2
The student evaluates a text and compares its 
content with others, taking into consideration 
previous and new knowledge.
Since students should be familiar with 
pamphlets, posters, and signs with rules and 
regulations, this activity is an opportunity to 
evaluate the content and graphics of a text 
based on their previous knowledge.

quiet.  return 
trays to the 
containers.

use cell phones 
inside the lab.

wear a face mask 
when they have  
a cold.

bring drinks or food 
into the library.
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SPEAKING
Now that students have learned and practiced 
how to use the modal verbs must and have to, 
they are ready to express obligations or 
prohibitions shown in signs.

GENERIC COMPETENCY 9.1
The student gives priority to dialogue as a way to 
solve conflicts.
This activity in small groups will allow students 
to reach agreements and solve conflicts, as they 
have to make proposals, a group selection, and 
express their opinions. If you feel they can 
handle the situation, you could put together 
students who don’t get along very well or who 
usually have different opinions so that there is 
a greater need for dialogue.

  As support to explain the grammar targets 
in this lesson, you can use the poster Must and 
Have to, available in the Teacher’s Digital 
Component.

LIFE SKILLS
Get students into pairs to contrast two different 
situations that show how to deal with their 
emotions. While you monitor, guide them to 
identify the situation in which emotions are 
expressed and in which they are repressed.  
Then get two pairs together; have them assess 
the consequences of repressing emotions, and 
encourage them to explain how these attitudes 
may be considered risky behaviors that may 
affect their health.

must treat

mustn’t use

have to 
complete

has to go

mustn’t leave

Students’ own answers.

c

a

d

b
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EXTRA PRACTICE
The Extra Practice activities will allow students 
to work with the vocabulary and grammar 
structures learned in this lesson. For extended 
practice, get students into pairs. Tell them to 
imagine a perfect society and to write, on 
recycled cardboard or flipchart paper, ten rules 
that must be followed in that place. Monitor to 
check they use must and have to correctly. Once 
they finish, invite pairs to paste their rules  
on the wall. Tell the class to stand up and walk 
around to read everybody’s rules. Finally, 
organize a class discussion to decide which are 
the best. If time allows, you could get them into 
five groups and assign one of the activities from 
the Extra Practice to each. Explain that they 
should discuss on each of the obligations and / or 
prohibitions expressed in the items of the 
activity they were assigned and conclude why it 
is important to respect those rules and what the 
consequences of not following them are. Once 
they finish, invite each group to the front to share 
their conclusions. As teenagers tend to rebel 
against authority, this activity will be useful to 
reinforce their critical thinking skills to reflect 
upon the individual and social convenience of 
respecting rules.

  For further practice, students can complete 
the Grammar Drill for Unit 3, Lesson 3, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

mustn’t

have to / must

We must have a passport to travel outside 
the country.

You have to wear a school uniform.

People must wear a helmet when riding a bike.

We mustn’t listen to music in class.

We have to keep the classroom clean.

mustn’t

have to / must

have to / must

mustn’t speak

You mustn’t 
bring food or 
drinks into the 
library.

You mustn’t run 
in the halls.

You must be quiet in the library.

have to / 
must wear

mustn’t copy
have to / 

must return
have to /  
must pay

Students’ own answers.
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LISTENING
Get students into groups of five. Give each group 
recycled cardboard or flipchart paper and tell 
them that they should draw a mind map in 
which they will include everything they know 
about safety rules in public places like stadiums. 
If necessary, explain that a mind map is a 
diagram that is used to represent words, concepts, 
or items that are arranged around a central 
subject; you may put some sample formats on the 
board. Depending on your class’ level, you may 
help by suggesting they include thoughts about 
different situations or specific places in which 
safety rules are needed, consequences of not 
following them, etc. While groups are working, 
monitor encouraging them to design attractive, 
colorful mind maps. Once all groups have their 
mind maps ready, invite them to the front to 
share their previous knowledge about safety 
rules with the class. Then draw their attention  
to the picture on their books and invite one 
volunteer to describe the situation. Get them into 
pairs and give them some time to share safety 
rules that are usually followed in those events. 
Finally, play the audio and have students 
perform the task. Check orally.

  To help you teach and explain the grammar 
contents of this lesson, you can use the poster 
Imperative Sentences, available in the Teacher’s 
Digital Component.

4 5 3 2 1
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WRITING
Now that students have learned the meaning of 
some safety signs and practiced the imperative 
form, they are ready to write safety rules.

GENERIC COMPETENCY 8.1
The student proposes ways to solve a problem and 
develop a project in a team, defining a course of 
action with specific steps.
This activity allows students to propose 
solutions in terms of selecting material, 
researching, and distributing work by following 
steps provided.

SPEAKING
Give groups some minutes to get organized and 
give their presentations. Read instructions  
and questions out loud to ensure comprehension.

DISCIPLINARY COMPETENCY 11
The student communicates in a foreign language 
through logical speech, oral or written, consistent 
with the communicative situation.
Monitor while groups give their presentations 
to promote respect, especially when providing 
feedback. By working on this activity, students 
will be able to adapt themselves to two different 
communicative situations which will enhance 
their ability to communicate orally in English.

LIFE SKILLS
Get students into pairs and ask them to discuss 
the situations in their books. Then elicit the 
effects of repressing feelings and different ways 
to deal with the situations better.

Follow the instructions of the announcer.

Don’t enter the playing field.

Return to your vehicles.

Exit in an orderly manner.

Don’t use the elevator in case of fire.

don’t use an elevator during an earthquake .

don’t feed the animals at the zoo.

walk quickly when evacuating a building.

silence your phone inside the movie theater.

Students’ own answers.

Students’ own answers.
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EXTRA PRACTICE
The Extra Practice activities will allow students 
to work with the vocabulary and grammar 
structures learned in this lesson. For extended 
practice, get students into pairs. Tell them to 
think about emergency situations in schools  
and to write at least five rules that should be 
followed to ensure security. Have them create  
a poster showing those rules; explain that they 
may use signs to illustrate some of them. Monitor 
while pairs work to check. Invite them to paste 
their posters around the school. Finally, if you 
have some extra time, students can have some 
fun giving orders to each other in imperative 
form during a game of Simon Says. To ensure 
respect, instruct students to say Stop! You’re out 
of line! if someone tries to give a disrepectful 
command.

  For further practice, students can complete 
the Grammar Drill for Unit 3, Lesson 4, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.

Don’t eat in the library.

Walk quickly to the assembly point.

Leave the room now.

Use the stairs.

Don’t run to the exit.

Exercise at least 60 minutes a day.

Don’t run, walk!

Take the stairs during an emergency.

Don’t touch electrical wires.

Pay attention to the announcer’s instructions.

Don’t turn left. It’s not permitted.

Don’t use the elevators during an emergency.

run
feed

Pay
Move
Report

bring
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LISTENING
Get students into groups of five and ask them to 
prepare a short presentation in which they will 
explain to the class some strategies to identify 
specific information during a listening task. 
Point out that they have already developed this 
skill while working on Lesson 4, Unit 1 and on 
Lesson 5, Unit 2 (in case they need to go back 
and check). Encourage them to include a brief 
message and some questions related to it so they 
may exemplify the strategies (for example, safety 
rules announcement). Monitor while groups work 
to check the strategies they are including. If 
necessary, remind them that specific information 
is usually factual (places, times, names, numbers, 
etc.) and that it is important to always have in 
mind the exact information we are looking for 
before listening. When ready, invite groups to the 
front to share their strategies with the rest of  
the class. Finally, invite them to vote for the best 
strategies and write them on the board. Draw 
student’s attention to Activity 1 and give them 
some time to read the four items and their 
options. Play the audio once for them to answer 
and then play it again for them to check.

  To pre-teach or support you in your 
explanation of the grammar contents of this 
lesson, you can use the poster May / May not, 
available in the Teacher’s Digital Component.

at

next to
on the corner of

on
in
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SPEAKING 9
Now that students have learned prepositions of 
place and practiced the use of the modal verb 
may, they are ready to exchange information  
on the location of a product or service. Draw 
students’ attention to the picture and ask two 
volunteers to read the dialogue.
 Get students into pairs. Tell them to take the 
dialogue in their books as a model to rehearse 
their own. Encourage them to think of a real 
service or product they need and the real location 
where they can find it in town. Monitor to provide 
feedback concerning the use of prepositions of 
place and the use of the modal verb may.

GENERIC COMPETENCY 4.4
The student communicates in a second language 
in everyday situations.
This activity is an opportunity for students to 
use English to give locations, a very common 
situation in everyday life in the real context of 
the place they live in.

LIFE SKILLS
In this activity students will provide their points 
of view openly and reflect on those of others. 
Before you start, have the class brainstorm 
emotions and write them on the board; allow the 
use of a dictionary to broaden their vocabulary. 
Then give students some minutes to individually 
reflect on which of the emotions written on the 
board are difficult for them to express. Get them 
into pairs and have them share experiences and 
suggestions on how to deal with those emotions. 
Monitor to reinforce an empathetic atmosphere.

may buy

may not want

open

may not like

may go

May

You may buy batteries at the convenience store.

May I go to the bathroom?

You may pay with cash or credit card.

I may go to the sports club today.

Students’ own answers.

T

T
F

F
T
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EXTRA PRACTICE
The Extra Practice activities will allow students 
to work with the vocabulary and grammar 
structures learned in this lesson. For extended 
practice, tell students to imagine they should 
pack for a camping trip. Tell them to take out a 
sheet of paper and, individually, write a list of at 
least six items that they want to take with them. 
Then get them into groups of four to share their 
lists and explain their reasons for taking those 
objects using the modal verb may. For example,  
I will take a camera because I may want to take 
some pictures. You may also play Are You a Good 
Observer? to practice prepositions of place. Before 
they enter the classroom, make sure to move some 
objects which are usually in one specific place; 
for example, put the teacher’s chair on the corner 
of the room, a marker on the floor, etc. Once they 
have entered the classroom, tell them that some 
things have been moved and they should observe 
to find out where they are. Encourage them to 
use the prepositions they learned in this lesson  
to tell you. Finally, invite students to go back to 
page 55 and get them into small groups to check 
their answers.

  For further practice, students can complete 
the Grammar Drill for Unit 3, Lesson 5, in the 
Student’s Digital Component. You can find  
the student’s drill with answers in the Teacher’s 
Digital Component.may

May
find

may not

need

You may buy medicine at the pharmacy on 
the corner of Central Avenue and Pine Street.

Yes, you may buy shoes at the shoe store 
on Central Avenue.

Yes, you may buy dairy products at the 
supermarket in front of the Health Clinic.

You may buy it at the Computer Store on the 
corner of Oak Street and Maple Street.

She may not come. She’s very busy right now.

May I leave the classroom now?

The bank is on Ocean Avenue.

He may arrive in the afternoon.

You may not see the store. It’s very small.
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KEY CONCEPT: EMOTIONAL HEALTH
On this page, students will consolidate their 
reflections from the Life Skills activities in this 
unit. To work in Activity 1, suggest that students 
go back to the activities from this unit to recall 
which emotions were harder for them to express 
and which ones they usually ignore and don’t 
deal with. Then give them some time to 
individually analyze the consequences of not 
expressing those emotions with the aid of the 
table in Activity 2. Afterwards, they will have 
the opportunity to work with a partner to 
exchange their analysis. And, at the end, the class 
will work collaboratively to share suggestions on 
how to deal with emotions. Make sure to develop 
empathetic responses between them in order to 
create an emotionally expressive environment. 
To deepen into this theme, you may show 
students Plutchik’s Wheel of Emotions. Have them 
explore it and invite them to give their opinions. 
You can go to http://www.edutics.mx/5WQ  
to learn a little bit more about this wheel of 
emotions.

  For further practice, students can complete 
the Life Skills worksheets for Unit 3 in the 
Student’s Digital Component. You can find 
teaching notes for the student’s worksheets in 
the Teacher’s Digital Component.
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Students’ own answers. Students’ own answers.

Students’ own answers.

Students’ own answers.
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PROGRESS CHECK
This self-assessment section will help students 
realize what they have learned throughout the 
unit, review contents, and become aware of what 
they need to practice more. It would be helpful  
to create a supporting environment for students to 
share their areas of opportunity as a class. Be 
prepared to give recommendations and tips they 
can use to improve.
 Continuous assessment means evaluating 
aspects of learners’ language throughout the 
course and then producing a final result based on 
these assessments. It provides a more accurate 
picture of the students’ language level and has  
a positive impact on learning. Continuous 
assessment motivates them to improve their 
language abilities and to make visible progress, 
and it also helps them come to understand their 
proficiencies and knowledge gaps, becoming 
more aware of where they are in relation to 
where they should be.

  For a formal final assessment of this unit, 
you can create your own test in the Test 
Generator tool provided in the Teacher’s Digital 
Component.
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Students’ own answers.

Students’ own answers.

Students’ own answers.
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